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ABSTRACT

When we examine “the state of the art” in research on pedagogical trans-
lation, we may perceive that many studies have been done in this field, for
instance, those on pedagogical audiovisual translation. However, little atten-
tion has been given to pedagogical commented translation, a specific moda-
lity within this field. This article discusses the use of commented translation
as a tool - or rather; as an approach - to support the teaching and learning of
English, language, and literature. To explore its potential, we implemented
pedagogical commented translation in English Literature classes and repor-
ted key insights based on classroom observations. Our findings suggest that
the practice of commented translation may enhance student awareness in
both linguistic and literary domains, as it requires extensive research to re-
fine target text production and minimize errors.

Keywords: Pedagogical commented translation; Text analysis; English lite-
rature.
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RESUMO

ENSINO CRITICO DE INGLES E DE LITERATURA INGLESA POR
MEIO DE TRADUCAO PEDAGOGICA COMENTADA

Ao examinarmos “o estado da arte” das pesquisas em tradu¢do pedagdgi-
ca, podemos perceber que muitos estudos tém sido realizados nesse cam-
po, como aqueles que discutem a tradug¢ao audiovisual pedagdgica. Porém,
pouca atenc¢do tem sido direcionada a traducao comentada pedagégica, uma
modalidade especifica desse campo. Este artigo discute o uso da tradugao co-
mentada enquanto ferramenta, ou abordagem, capaz de promover o ensino
e a aprendizagem de lingua inglesa e suas literaturas. A fim de explorar esse
potencial, implementamos a traducdo comentada pedagégica em aulas de Li-
teratura Inglesa e relatamos percepgdes relevantes advindas da observagao
de sala de aula. Os resultados deste estudo indicam que a pratica de traducado
comentada pode melhorar a percepc¢do dos estudantes naquilo que se refere
aos aspectos linguisticos e literdrios, uma vez que se fazem necessarias pes-
quisas para o refinamento da produgao do texto-alvo, minimizando-se erros.
Palavras-chave: Traducdao comentada pedagogica; Analise de texto; Litera-

tura inglesa.

INTRODUCTION

This study is situated within the context of
teaching and learning the English language
and literature. It examines how this educa-
tional process can benefit from exploring
literary works through a research-based
approach rooted in the field of Translation
Studies, particularly in the practice of peda-
gogical commented translation.

Our experiences as students in courses
that required the reading and analysis of lit-
erary texts in Brazil have revealed that this
study often happens traditionally and rig-
idly. In many English Literature classes, we
observed that teachers selected works for
reading and discussion without consider-
ing important linguistic and extralinguistic
aspects that permeate the texts. As a result,
they seem to have missed opportunities to
deepen interpretation and enhance the ex-
ploration of these works.

Through our engagement with theoreti-
cal texts on commented translation, we be-
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gan to recognize how this research approach
could significantly contribute to the teach-
ing and learning of foreign literature as well
as foreign languages (FLs). By adopting a
metalinguistic perspective on literary texts,
one may have access to a broader range of
possibilities for deepening their study. Af-
ter all, the creation of such texts involves
various elements that directly or indirectly
shape their creative process.

Currently, we have been able to engage
in deeper reflections on the relationship be-
tween translation and literature analysis, as
well as on the teaching of foreign literature
and FL. This experience has allowed us to
reaffirm our advocacy for the inclusion of
translation research texts as essential re-
sources in literature classes.

In addition to our experiences as stu-
dents, our research is also grounded in our
role as English Language and Literature
professors in the Portuguese and English
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Language and Literature undergraduate
course at Instituto Federal de Educacao,
Ciéncia e Tecnologia do Ceara (IFCE), Brazil.
As professors, we have observed that many
of our students struggle to effectively ana-
lyze the literary works we study in English
— the source language —, a challenge we
attribute to their limited proficiency in the
language. Furthermore, we have noticed
that many students are not familiar with
the process of analyzing literary works, not
only in English but also in their native lan-
guage, Brazilian Portuguese. Given this sce-
nario, we had spent considerable time re-
flecting on strategies that could be effective
to assist our students with the analysis of
literary works, despite their limited expe-
rience in both English and literary studies.
When exploring databases such as Google
Scholar and Portal de Peridodicos CAPES,
we also identified a lack of studies that ap-
proach commented translation from a ped-
agogical perspective.

Therefore, the purpose of this study is
to discuss the use of commented transla-
tion as a tool — or rather, an approach —
to support the teaching and learning of En-
glish language and literature. By exploring
Translation Studies texts, particularly those
focused on commented translation, we seek
to highlight the critical insights this field of
research offers, helping us educators to cul-
tivate greater awareness, curiosity, and in-
vestigative skills in students as they engage
with and explore literary texts.

In the context of the present study, trans-
lation is used as a means of teaching both
language and culture found in English lit-
erary texts. As mentioned previously, com-
mented translation is employed here for the
sake of teaching. Thus, it seems appropriate
to briefly present the concept of pedagogi-
cal translation.

PEDAGOGICAL TRANSLATION

Hurtado Albir (2001) defines pedagogical
translation as the use of translation in lan-
guage teaching. Similarly, Delisle (1984, p.
41) describes it as “[...] a method intended
to facilitate the acquisition of a language
or, when performed at a higher level, to en-
hance style. It is never an end in itself, it is
always a means”.

Diop, Sanchez, and Vite (2005) support
these perspectives, asserting that peda-
gogical translation is welcomed by many
teachers, who see it as “relevant to guide
reflection, since it is an extralinguistic, in-
tercultural, communicative, analytic, and
meaning-reformulating activity”?. More re-
cently, Souza Corréa (2017, p. 180) concep-
tualized pedagogical translation as the “[...]
use of translation activities with pedagogi-
cal purposes in the teaching and learning of
a non-native language”>.

The definitions considered so far seem to
be broad in their scope. Gutiérrez (2018, p.
16) formulated a definition for pedagogical
translation that distinguishes it from other
different actions, such as code-switching
(used for classroom interaction), and interi-
or translation (a cognitive strategy):

Term: Pedagogical translation, also known

as: pedagogic translation, didactic trans-

lation, traduction didactique, educational
translation, traduction scholaire.

Nature: Translating tasks.

1 “[..] une méthode destinée a faciliter I'acquisi-
tion d’'une langue, ou, pratiquée a un niveau su-
périeur, a perfectionner le style. Elle n’est jamais
une fin en soi, mais toujours un moyen.”

2 “[..] importante para orientar la reflexion, de-
bido a su caracter de actividad interlinglistica,
intercultural, comunicativa, de analisis y de re-
construccién de significados.”

3 “[..] uso de exercicios de traducao com fins peda-
gbgicos para o ensino-aprendizagem de lingua
ndo materna.”
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Explanation: Pedagogical translation des-
ignates those translating activities and/or
tasks that are included in foreign language
(FL) teaching and learning. These tasks en-
hance the development of specific language
and translating skills and are based on var-
ious aspects of translation and other prag-
matic issues central to the FL classroom:
language awareness, accuracy, pragmatic
and intercultural competence, creativity,
problem solving, and autonomy and collabo-
ration, to name just a few. These translation
based activities help the language learner to
have a better command of the language and
translation as a key skill for language users.
It involves not only written activities but
also multimodal material, including texts
that reproduce oral features.

Type of practice: cross-, multi-, plurilingual
exercises; inter-, intralingual exercises; lan-
guaging; translanguaging.

As Gutiérrez’s definition of pedagogical
translation is more specific regarding its
classroom application, we consider it the
most suitable for the scope of this study.

COMMENTED TRANSLATION
AS A LITERARY GENRE IN THE

CLASSROOM

Regarding literary translation, Britto (2022)
argues that the translator is initially an “un-
veiler” of the text they are working with
since they potentially highlight different
aspects of it through their work. To this,
we would add that the translator also acts
as an updater of the text. Since countless
interpretations are possible, we can assert
that each individual who engages with a text
perceives it differently, attributing new and
varied meanings to it.

Furthermore, Britto (2022) indirectly
supports our discussion on the importance
of Translation Studies in teaching literature
by mentioning three key aspects that should
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be considered in the translator’s work: (1)
the author of the source text, (2) the target
audience — the readers of the translation
—, and (3) the means of disseminating the
translated text. These elements are import-
ant when one ventures into a literary analy-
sis, since a literary work is deeply connected
to the creative motivations of its author and
may also be influenced by the expectations
of its readership as well as by the demands
of the publishing market.

Based on Britto’s (2022) discussions on
the translating process, we argue that Litera-
ture students, like other scholars in this field
of study, may perform a work such as those
of literary critics. When it comes to students
who can read in a foreign language, they also
perform as translators of the texts they an-
alyze, as they necessarily translate the ma-
terial during the reading process. These two
activities — literary criticism and transla-
tion — feed back into each other, given that

[...] translating implies thinking, and the lat-

ter, likewise, presupposes the former; both

are based on semiosis in order to occur.

Therefore, translating, or producing mean-

ings through semiosis, is reimagining the

things that surround us, it is trying to under-

stand our existence as thinking beings and
why things exist.* (NUNES, 2017, p. 17).

Even when students do not produce
written translations of a literary text, they
still perform mental translations. There-
fore, since reading a foreign-language work
involves translation, why not approach it
through the lens of Translation Studies?
After all, literary analysis always involves a
degree of textual interpretation that consti-

4 [..] traduzir implica pensar e este, da mesma for-
ma, pressupde aquele; ambos fundamentam-se
na semiose para ocorrer. Sendo assim, traduzir,
ou produzir significados através da semiose, é
reimaginar as coisas que nos cercam, é tentar
compreender a nossa existéncia como seres pen-
santes e 0 porqué das coisas que existem.
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tutes a critique of the work. In the case of
commented literary translations, this pro-
cess is similar.

When conducting an analysis on com-
mented translation, for example, the re-
searcher reads the text that serves as the
object of study and translates it based on
their interpretation, considering both lin-
guistic and extralinguistic elements. For
instance, translating a horror short story
from the late 19th century may require ex-
amining the Gothic literary genre, the type
of literature produced during the Victorian
era, the decadent movement characteristic
of the fin de siecle, weird literature, the pub-
lishing market of the time, the unique traits
of the short story genre.

Moreover, other critical aspects should
not be overlooked, such as the life and
work of the author, their critical reception,
writing style, literary influences, intertex-
tualities within their work, and any other
relevant information that could contribute
to the analysis. Together, these elements
form the broader context surrounding the
production of the literary text under study.
From there, the translation process should
then focus on the linguistic nuances of the
work, enabling the researcher to make in-
formed decisions that preserve the text's
meanings and significance to the greatest
extent possible.®

That is what Paganine (2013) did when
translating the short story “Barbara of the
House of Grebe” (1891), by Thomas Hardy.
By commenting her translation, Paganine
explained that she paid special attention to
the different lexemes and words Hardy used

5 The whole process related to commentary trans-
lation naturally changes from one researcher-
translator to another, as each translation project
aims at translating a particular text to meet a
specific demand for the satisfaction of a certain
target audience and/or publishing market.

to build the narrative. Lexical items such
as “horrified”, “dismay”, “dreaded”, “fear”,
“panic”, “horror”, “morbid”, and “fearful-
ness” (typical of the gothic style) could not
be translated “[...] word by word, it [was]
also necessary to translate the relationship
between them”® (Paganine, 2013, p. 255),
using a variety of signifiers to the same sig-
nified to avoid the quantitative impoverish-
ment of the text (c¢f. Berman, 2013).
Zavaglia, Renard, and Janczur (2015)
also make some important points about
commented translation. Firstly, the au-
thors consider that this type of translation
is also — or at least may be seen as — a
textual genre. Secondly, they point out that
this genre is still under development in the
academic environment, as this segment of
Translation Studies is both recent and little
discussed. Although the debate around this
genre is limited to a few studies in academia,
we argue that its use in the classroom, as a
genre, should be encouraged because

the function of the commented translation
would be primarily pedagogical, whereby
the student, by recording a primarily ana-
lytical process, constantly questions their
own decisions, immerses themselves in the
original text as a reader-translator, tries to
understand the interpretative difficulties
of the work in translation, whether they
refer to morphology, syntax, semantics,
pragmatics and all the historical, cultural,
social and economic aspects [...], in short,
the environment of the texts concerned in
dialogue, in other words, the difficulties
that permeate their act of translation and
the solutions imagined.” (Zavaglia; Renard;

6 “[..] termo por termo, é preciso também traduzir
arelacdo entre eles.”

7 a fung¢do da traducdo comentada seria, primei-
ramente, pedagogica, pela qual o estudante, ao
registrar um processo primordialmente anali-
tico, questiona constantemente suas proprias
decisdes, mergulha no texto original enquanto
leitor-tradutor, tenta entender as dificuldades
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Janczur, 2015, p. 349).

This excerpt encapsulates the argument
we present in this section. After all, what
better way to explore a literary text than by
translating it, questioning one’s own choic-
es, reviewing one’s decisions, and confront-
ing the challenges intrinsic to translation?
The translator is, above all, a very critical
reader who investigates the entire process
of conceiving the material at hand, from its
writing to its reception in recent times. The
aforementioned authors even pose the rhe-
torical question: “is not the translation itself
a commentary?”8 (Zavaglia; Renard; Janczur,
2015, p. 334). In our view, this question is
based on the understanding that, through
translation, one may analyze certain aspects
of the source text that enhance its compre-
hension, similar to how paratexts — intro-
duction, preface, afterword, footnotes etc. -
relate to the main text they accompany.

After this discussion, why not study for-
eign-language literature from a Translation
Studies perspective? The lack of this ap-
proach may result from the limited presence
of Translation Studies in the syllabuses of
Language and Literature degrees in Brazil.
As we have observed, Translation Studies is
generally taught in specific undergraduate
courses, which are scarce in our country,
or in postgraduate programs in this field,
which are also scarce. Based on this, we be-
lieve it is important to incorporate theories
that address translation into foreign-lan-
guage literature classes, particularly in Lan-

interpretativas da obra em traducio, sejam elas
referentes a morfologia, a sintaxe, a semantica, a
pragmatica e a todos os aspectos histéricos, cul-
turais, sociais, econdmicos [...], enfim, o entorno
dos textos concernentes em dialogo, ou seja, as
dificuldades que permeiam o seu ato tradutério
e as solugdes imaginadas.

8 “A traducado ndo seria ela prépria um comen-
tario?”
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guages and Literatures degree programs.
Ideally, this integration could take place in
any environment where students are bilin-
gual, that is, where they can explore a text
metalinguistically and deepen their analysis
through studies on commented translation.

Torres (2017) is another theorist who
understands the translation commentary
as an academic — textual — genre and
states that it “[...] aids interpretation and,
at first glance, this would be the main func-
tion of the commentary”® (Torres, 2017, p.
16). The author identifies, among others,
two distinct aspects of this process which
can foster the critical thinking of literature
researchers: the discursive-critical aspect
and the historical-critical aspect. In Torres’
(2017, p. 18) words, regarding the former,
“[...] the aim of commentary translation
is to show the translation process in or-
der to understand the translator’s choices
and strategies and to analyze the ideolog-
ical, political, literary etc. effects of these
decisions”!’, As for the latter, “[...] every
commentary theorizes about a translation
practice, thus feeding the history of trans-
lation and the history of translation criti-
cism”!l, These characteristics support our
argument for using research in Translation
Studies to promote the development of a
more critical and active literary analysis
among students. These two aspects are
noteworthy because they reflect a critical
nature, but numerous other elements per-
tinent to commented translation can con-

9 “[..] auxilia a interpretagdo e a [sic] primeira vis-
ta, esta seria a principal funcido do comentario.”

10 “[...] o objetivo da traducdo comentada é mostrar
o processo de traducdo para entender as esco-
lhas e estratégias de tradugdo do tradutor e ana-
lisar os efeitos ideolégicos, politicos, literarios
etc. dessas decisdes.”

11 “[..] todo comentdario teoriza sobre uma pratica
de traducdo, alimentando dessa forma a historia
da traducio e a histdria da critica de traducio.”
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tribute to the teaching and learning of for-
eign languages and literatures.

Another characteristic of commented
translation that also relates to literary ex-
ploration is selectivity. When addressing
what can be analyzed in commented trans-
lation, Torres (2017, p. 19) states that “it
depends on the text and it depends on the
translator-commentator-researcher. What
is certain is that you cannot comment on
and analyze everything. Choices have to be
made according to the objectives set and
the priorities established”*2. Similarly, when
conducting a literary analysis, one must
consider which aspects of the text will be
highlighted, described, and analyzed.

In this context, as we view our students
as both critical thinkers and literature re-
searchers, we also consider them potential
translators. In the English Literature class-
es at IFCE, this theoretical foundation sup-
ports the use of commented translations,
not merely as a tool but as an approach that
can enrich the teaching and learning of this
subject. If treated with the criticality it de-
serves, this approach may pave the way for
new scholarly explorations.

STUDENTS AS TRANSLATORS: AN
EXPERIENCE REPORT

From our initial experiences as a professors
of English Literature in the Languages un-
dergraduate course at IFCE, we noticed that
students needed to conduct more research
on the literary works covered in class. This
issue was observed in every semester we
taught this subject, and, based on our aca-
demic background in Translation Studies,

12 “depende do texto e depende do tradutor-co-
mentarista-pesquisador. O que é certo é que nao
da para comentar e analisar tudo. Deve-se fazer
escolhas em funcdo dos objetivos prefixados e
das prioridades estabelecidas.”

we decided to address it by proposing trans-
lation practices for the classes.

The integration of translation into our
English Literature lessons occurred in
well-defined steps. First, we introduced
content about the literary movement of a
specific period, and then explored the rep-
resentative works of that context with the
students, focusing on aspects such as synop-
sis, style, symbolism, characters, themes etc.
After that, we selected a work and asked the
class to read it completely or partially, de-
pending on the time available in the semes-
ter. The reading could be done directly from
the source text, for those with a good level
of English proficiency, or from its transla-
tion, for those who had difficulty reading
in the language. Finally, we selected a pas-
sage from the book — a chapter, for exam-
ple — and asked the students to translate
it into Portuguese, without consulting any
pre-existing translations. However, we sug-
gested that they conduct research on the au-
thor, their other works, the literary period
to which they belonged, the selected work
itself, its paratexts, and any other relevant
subjects that could help them understand
the text within its proper context.

When proposing the translation activi-
ty in class, we advised the students not to
make the target text too literal, as it was a
literary work, which, being inherently cre-
ative, required creativity to be translated.
we also cautioned them not to overuse their
creativity to the point of producing a text so
different from the original that it could no
longer be considered a translation. In addi-
tion, we encouraged the students to main-
tain, or at least try to replicate, the author’s
writing style as much as possible in our
language, along with the strangeness of the
text. However, we always emphasized that
when it was not possible to preserve the
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“original” features of the text, they should
domesticate it with caution, adapting what
was necessary to fit the reality of our lan-
guage. Finally, we reminded the students
that they should seek approximations rath-
er than equivalences while translating, as
there is no such thing as an exact or perfect
translation. Therefore, they should make
translation choices that could best repro-
duce the effect perceived in the source text.

Table 1 - Example of commented translation

Jefferson Candido Nunes; Bill Bob Adonis Arinos Lima e Sousa

To complement the explanations of how
our students should act as translators, we
presented part of an ongoing doctoral re-
search to exemplify the complexity of a liter-
ary translation. We then used excerpts from
the short story translated in the research,
“The White People”, by Welsh writer Arthur
Machen, as examples of commented transla-
tions for our students. One of these excerpts
can be seen in Table 1 below:

SOURCE TEXT

TARGET TEXT

Ambrose returned with more whisky and helped
the two men (1) in a liberal manner. He abused
(2) the teetotal sect (3) with ferocity, as he
handed (4) the seltzer, and pouring out a glass of
water for himself, was about to resume his mono-
logue, when Cotgrave broke in—

Ambrose voltou com mais uisque e serviu os dois
homens (1) generosamente. Ele abusou do (2)
grupo abstémio (3) impulsivamente ao servir
(4) abebida e, derramando um copo d’agua para
si, estava prestes a retomar seu mondélogo, quan-
do Cotgrave interrompeu...

COMMENTARIES

(D First of all, we have an English expression that means literally de uma maneira liberal in Por-
tuguese. Concerned about the potential confusion this phrase could generate in its readers, we chose
to translate it simply as generosamente, which is the meaning the original text likely aimed to convey,
but in a more elaborate way. The author of the original text may have subtly implied that Ambrose is,
in essence, a liberal man; even so, we believe the loss of this possible significance is justified by our
choice of clarification.

(2) Ambrose does not accompany his friends in drinking alcohol, although he does criticize a cer-
tain group — pejoratively called a “sect” by the narrator — of teetotalers by serving the two com-
panions generously. This refers to those who were part of the so-called temperance movement. Be-
ginning in the first half of the 19" century in the United States and later in Great Britain, this was a
social movement against the consumption of alcoholic beverages, with a particular focus on spirits.
Although this information is not explicitly clear in the translation, it can be added as a footnote.

(3) Following this same reasoning, “ferocity” contributes to the construction of Ambrose’s per-
sonality, but we saw it more as a metaphor than anything else and decided to use impulsivamente
instead.

4) Finally, regarding the nature of the drink, “seltzer” is a noun meaning “water that contains
bubbles of gas”, that is, carbonated water. we did some research and found that there are whisky reci-
pes made with carbonated water, but since Ambrose does not specify which drink he serves, we opted
to translate “the seltzer” simply as a bebida.

Source: elaborated by the authors

From this example, our students were
able to get a better idea of how we should
approach the text to be translated, that is, by
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not translating everything we see in front of
us without conducting some research when
comprehension and translation issues arise.
We explained that the dictionaries — both
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bilingual and monolingual — are good allies
when translating a text, but that we should
turn to various other sources — including
academic research — to better understand
the source text and translate it more effec-
tively.

After this initial approach with examples
like the one shown previously, we intro-
duced some works of English Literature and
selected a few that we thought would be in-
teresting as translation material. One of the
works we asked the students to translate
was “The Black Cat”, by American writer Ed-
gar Allan Poe. This text was chosen because
it is very representative — in terms of short
story, horror story, style etc. —, because it is
short — about four pages —, and because
it presents several translation challenges
— the style itself justifies mentioning this
aspect. We remember a specific passage
whose analysis led to a very fruitful discus-
sion in class:

Table 2 - Excerpt from “The Black Cat”

One night, returning home, much intoxicated,
from one of my haunts about town, [ fancied
that the cat avoided my presence. I seized him;
when, in his fright at my violence, he inflicted a
slight wound upon my hand with his teeth. The
fury of a demon instantly possessed me. I knew
myself no longer. My original soul seemed,
at once, to take its flight from my body; and a
more than fiendish malevolence, gin-nurtu-
red, thrilled every fibre of my frame. [ took
from my waistcoat-pocket a pen-knife, opened
it, grasped the poor beast by the throat, and de-
liberately cut one of its eyes from the socket! I
blush, I burn, I shudder, while I pen the damna-
ble atrocity.

Source: United States Department of State!?

The first challenge mentioned by the
students when translating this passage was
the noun “haunt”, which means “a place that
someone likes to go to often” (Longman Dic-

13 https://americanenglish.state.gov/files/ae/re-
source_files/the_black_cat.pdf

tionary [online])'*, “a place often visited”
(Cambridge Dictionary [online])*®. There-
fore, some students translated “[...] return-
ing home [...] from one of my haunts about
town [..]” as “[...] voltando para casa [...] de
um dos lugares conhecidos da cidade [...]", or
“[...] voltando para casa [...] de um dos meus lu-
gares preferidos da cidade [...]". However, the
translation of “haunt” in the context of the
story does not work so well literally; in fact,
we must abstract the meaning of this word
from the context. The narrator is reporting
that he was returning home after one of his
outings in the city. In this context, approxi-
mations could be made in Portuguese, such
as the nouns saidas, andangas, rondas, pas-
seios etc. This translation problem generat-
ed intense debate among the students, most
of whom misunderstood Poe’s intention in
using “haunt” in this passage. Based on the
assumption that a literary work is primarily
a creative text, we explained to the students
that the author’s choice may have come from
the meaning of “haunt” as a verb: “(of a ghost)
to appear in a place repeatedly” (Cambridge
Dictionary [online])*¢. In other words, per-
haps Poe might have wanted to depict his
protagonist as more like a ghost, or a haunt-
ing figure, who wandered around the city get-
ting compulsively drunk — “much intoxicat-
ed”. Therefore, the translation we proposed
to the class was: “[...] voltando para casa [...]
de uma de minhas perambulagdes pela cidade
[.-.]"- The word perambulagées might capture
the meaning suggested by the context of the
short story, implying both that the character
was wandering about town and that he was
somehow ghost-like.

14 https://www.ldoceonline.com/dictionary/
haunt

15 https://dictionary.cambridge.org/dictionary/
english /haunt

16 https://dictionary.cambridge.org/dictionary/
english /haunt
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Another word that caught our students’
attention was the verb “fancy”. First of all,
this verb was highlighted because it is was
not so common to them. Furthermore, like
many other words, it can have different
meanings depending on the context. Some
students translated “[...] | fancied that the
cat avoided my presence” as “[...] gostei que
o0 gato evitou minha presenga”, or “[...] quis/
desejei que o gato evitasse minha presenga”,
interpreting the verb as “to like” in the sense
of “to want to have or do something”'’”. How-
ever, a suitable translation would be some-
thing like “[...] imaginei que o gato estava
evitando minha presenga”, or “[...] tive a im-
pressdo de que o gato estava evitando minha
presencga”, suggesting that the cat avoid-
ed the character possibly because he was
drunk — or ghostly! — and a bit out of sorts.
This translation subtlety was discussed in
class and served to show the students that
the context must be thoroughly explored
and understood to translate certain words
or expressions.

Finally, there is the passage “[...] a more
than fiendish malevolence, gin-nurtured,
thrilled every fibre of my frame”. Initial-
ly, its literal translation, something like “/...]
uma maldade mais que diabdlica, alimenta-
da pelo gin, excitou cada fibra do meu corpo”,
presented a problem for some of the stu-
dents. When discussing this example with
the class, we highlighted a few issues, the
first of which concerned style. In the short
passage, there are four occurrences of the
English phoneme /r/ in sequence — as can
be seen in the words in bold — which cre-
ated a beautiful alliteration that was lost in
the literal translation. Another problem was
the translation of the verb “thrill”, which lost
a meaning that better fits the context of the

17 https://dictionary.cambridge.org/dictionary/
english/fancy
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story, such as fazer vibrar. Finally, we have
the translation of “frame”, literally estrutura,
as corpo, which is not necessarily the same
thing, but which worked within the context.
One translation option we gave our students
was: “uma maldade mais que diabdlica, ali-
mentada pelo gim, fez vibrar cada musculo
do meu corpo”. We explained that, in this
way, we could solve the problem of translat-
ing the verb “thrill” and adapt the allitera-
tion to Brazilian Portuguese, now with the
phoneme /m/, which appeared six times.

Regarding the comments on the trans-
lations, we first asked the students to pres-
ent them in a classroom debate, discussing
the different possibilities for translating the
text. Afterward, we requested that they sub-
mit their translations along with the written
comments, encouraging them to use sourc-
es and cite them, just as they would do in an
academic text.

CONCLUSION

Initially, we were hesitant to ask our English
Literature students to translate literary texts
and write comments on the process. First,
we knew that the course’s scope did not al-
low much time for such an endeavor, so we
would have to select only a few short texts.
Second, we anticipated resistance from the
class on two points. The first issue was that
some students were not proficient enough
in English to translate literary texts from
this language into Portuguese. Unfortunate-
ly, this is a common problem, but, as teach-
ers/professors, we cannot refrain from our
responsibility to use English in the class-
room. The second issue was that students
perceived the translation task as additional
work. To address this, we offered extra ac-
ademic marks as an incentive, so those un-
comfortable with the task did not lose any
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marks; they only missed the opportunity to
earn extra ones.

Despite these challenges, the introduc-
tion of commented translation in our English
Literature classes led to positive results.
After the activity, most students expressed
enthusiasm for the practice, and some even
considered pursuing their final coursework
in areas related to Translation Studies. On
the other hand, a few students disliked the
experience, attributing it to the difficulty of
translating literary texts, which they found
complex and dense. However, this latter
group mainly consisted of students who
lacked the English proficiency necessary to
produce adequate translations.

As teachers, we thoroughly enjoyed the
experience, as it allowed us to introduce our
students to commented translation prac-
tice, a transformative experience in our ac-
ademic journey that reshaped our under-
standing of translating between languages
and cultures, especially literary texts. Peda-
gogically, we observed significant improve-
ments among students who participated in
the activity. We noticed that they worked on
their English, which showed some improve-
ment after the activities. In addition to that,
the students developed a deeper apprecia-
tion of literary texts, particularly regarding
the authors’ unique styles, which are notori-
ously challenging to replicate in translation.
We realized that our students were largely
unaware of the rigorous work involved in
literary translation, a task that demanded
some research to refine their translations
and avoid errors.

This newfound awareness of the trans-
lator’s role as a complex and important one
was perhaps the most significant result of
our study proposal. Given the diverse chal-
lenges involved in literary translation, it is
clear that translators deserve recognition

not only as language specialists but also as
researchers. As Britto (2012, p. 153) aptly
states, “the world is full of readers interest-
ed in works written in languages they do
not know. As translators, our task is to bring
these readers as close as possible to these
works”18,

In conclusion, we hope this article in-
spires other educators to incorporate trans-
lation activities into their teaching prac-
tices, regardless of modality, as a means to
enhance the teaching of English as a foreign
language through tasks that foster deep-
er linguistic reflection. We also hope it en-
courages further research in Translation
Studies, whether in commented translation,
pedagogical commented translation, or oth-
er related fields.
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