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The objective of this study is to present the contributions and
specificities of self-narratives for studies with young people in
the field of Education, based on the theoretical and method-
ological assumptions of (auto)biographical research. This text,
without aiming to cover all the dimensions of narrative-based
studies, focuses on how self-narrative is conceived and used
in studies involving young people, as discussed by two leading
authors in the field of Sociology of Youth in Brazil: Pais (2001),
a Portuguese social scientist, and Feixa (2018), a Spanish social
anthropologist. The investigation also includes research con-
ducted from the perspective of (auto)biographical research, ac-
cording to the French researcher Delory-Momberger (2012; 2014;
2021; 2022), the Brazilian researcher Souza (2006; 2014) and the
Brazilian researcher Passeggi (2020; 2021). The text also high-
lights questions raised during the analysis of a biographical
research interview with a young Pedagogy student concerning
the challenges of the first year. Furthermore, it discusses the
approaches of using narratives in youth studies and (auto)bi-
ographical research, particularly the specific ways self-narra-
tives are conceived in studies involving young people. For the
(auto)biographical research, the production of narratives by
young people does not aim to collect data, but serves as an in-
tensifier of reflective spaces, which can facilitate both self-de-
velopment processes and the generation of knowledge for re-
search.

Keywords: (Auto)biographical research. Self-narratives. Sociol-
ogy of Youth. Youths.

NARRATIVAS DE SI NA PESQUISA (AUTO)BIOGRAFICA
COM AS JUVENTUDES

O objetivo € apresentar as contribuicoes e especificidades das
narrativas de si, para os estudos com as juventudes no campo
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da Educacao, a partir dos pressupostos teoricos e metodologi-
cos da pesquisa (auto)biografica. Sem a pretensao de abarcar
todas as dimensdes das mdltiplas vertentes de estudos com
as narrativas, neste texto focaliza-se como a narrativa de si é
concebida e utilizada nos estudos com jovens por dois autores
que sao referéncia para a Sociologia da Juventude no Brasil.
Sao eles: Pais (2001), cientista social portugués, e Feixa (2018),
antropologo social espanhol; como aquelas desenvolvidas na
perspectiva da pesquisa (auto)biografica, conforme a pesqui-
sadora francesa Delory-Momberger (2012; 2014; 2021; 2022), o
pesquisador brasileiro Souza (2006; 2014) e a pesquisadora bra-
sileira Passeggi (2020; 2021). Evidenciam-se, também, questodes
suscitadas na analise de uma entrevista de pesquisa biografica,
com uma jovem estudante de Pedagogia, sobre os desafios do
primeiro ano. Para além das aproximagdes no uso das narrati-
vas para o campo do estudo da juventude e da pesquisa (auto)
biografica, sao evidenciadas as especificidades dos modos de
conceber as narrativas de si nos estudos com os(as) jovens
para esta Gltima. Para a pesquisa (auto)biografica, a producao
das narrativas pelos(as) jovens nao visa a obtencao de dados,
mas configura-se como potencializadora de espacos de reflex-
ividade, que podem produzir, tanto processos de formacgao de
si, como conhecimentos para a pesquisa.

Palavras-chave: Pesquisa (auto)biografica. Narrativas de si. So-
ciologia da Juventude. Juventudes.

NARRATIVA DEL YO EN LA INVESTIGACION (AUTO)BI-
OGRAFICA CON JOVENES

El objetivo de este estudio es presentar las contribuciones y
particularidades de las autonarrativas para estudios con jo-
venes en el campo de la Educacion, basado en los supuestos
tedricos y metodologicos de la investigacion (auto)biografica.
Este texto, sin pretender abarcar todas las dimensiones de los
estudios basados en narrativas, se centra en como la autona-
rrativa es concebida y utilizada en estudios que involucran a
jovenes, tal como lo discuten dos autores destacados en el
campo de la Sociologia de la Juventud en Brasil: Pais (2001), un
cientifico social portugués, y Feixa (2018), un antropologo social
espanol. La investigacion también incluye estudios realizados
desde la perspectiva de la investigacion (auto)biografica, segin
la investigadora francesa Delory-Momberger (2012; 2014; 2021;
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2022), el investigador brasileno Souza (2006; 2014) y la investi-
gadora brasilefia Passeggi (2020; 2021). El texto también destaca
las cuestiones planteadas durante el analisis de una entrevista
de investigacion biografica con una estudiante joven de Peda-
gogia sobre los desafios del primer ano. Ademas, discute los
enfoques de uso de narrativas en estudios juveniles y en la
investigacion (auto)biografica, particularmente las maneras es-
pecificas en que las autonarrativas son concebidas en estudios
que involucran a jovenes. Para la investigacion (auto)biografica,
la produccion de narrativas por parte de los jovenes no tiene
como objetivo la recoleccion de datos, sino que sirve como in-
tensificador de espacios reflexivos, lo cual puede facilitar tanto
los procesos de desarrollo personal como la generacion de co-
nocimiento para la investigacion.

Palabras clave: Investigacion (auto)biografica. Narrativa del yo.
Sociologia de la Juventud. Jovenes.

Introduction

In this article, we explore the contributions of
self-narratives to youth studies in the field of
Education, based on the theoretical and meth-
odological assumptions of (auto)biographical
research in dialogue with the assumptions of
the Sociology of Youth '. We emphasize the
importance of clearly defining the theoretical
and methodological specificities of (auto)bi-
ographical research within the context of stud-
ies involving youth narratives.

This text does not attempt to encompass all
dimensions of the multiple aspects of narra-

1 This article, conducted under the “GPEJUV-UFAL"
research group (Youth, Cultures and Formation Re-
search Group), presents results from the studies:
“Biographical research, youth and mobilization for
learning” (2019-2022), approved under the Universal
Notice (n2439558/2018-2), and as a CNPq scholarship
and its continuation with the study “Meanings of ex-
periences carried out in university life for self-de-
velopment and the relationship with teaching young
people/students” (n2 316126/2021-7). This latter also
received a CNPq scholarship and financial support
from the FAPEAL Notice No. 003/2022 - Research As-
sistance - Humanities: Human Sciences; Social and
Applied Sciences, and as a CNPq productivity project
(2022-2025).

tive studies? in these two fields of study, the
text focuses on self-narrative as research and
formation, especially in studies with youths,
based on the following questions: which would
be the proximity between the use of narratives
within the studies of Sociology of Youth and
(auto)biographical research, and what would
be the specificities of self-narratives in (auto)
biographical research?

To address self-narratives, we resorted to
studies by Delory-Momberger and Kondratiuk
(2021), Delory-Momberger (2022), Souza (2014,
2006) and Passeggi (2020, 2021). Regarding the
use of self-narratives with youths, we focused
on the interview by Delory-Momberger and
Melin (Reis; Alves, 2018), with an emphasis on
the assumptions of the biographical research
interview in education. We also present the bi-
ographical focuses from the interviews, as life
histories, according to two reference authors

2 Among these aspects, for example, the “narrative in-
terview” Fritz Shiitze (2011) stands out; Sandra Jovch-
elovitch and Martin Bauer (2008).
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for the studies of Sociology of Youth in Brazil:
Machado Pais (2001), a Portuguese social sci-
entist, and Carles Feixa (2018), a Spanish social
anthropologist.

Next, some aspects of the analysis of the in-
terview of a biographical research with a young
Pedagogy student are presented. The interview
focused on the challenges of young Pedago-
gy students in their first years at university to
highlight the potential of this type of interview
for studies with youths.

Notes on narratives as a research
procedure in studies with youths

The Sociology of Youth, with which we establish
dialogue, has sought to deconstruct homoge-
nizing representations of youth as a phase of
life, as deviant, as immature, as a cultural mod-
el, and proposes that the youth category is so-
cially constructed.

According to Feixa (1999), this category be-
came significant during modernity, coinciding
with the European industrialization process. In
this context, it is understood as a preparato-
ry phase and moment for adult life, termed a
‘moratorium’ (Abramo, 2008; Margulis; Urresti,
1996); conceiving the young person as unpre-
pared and as a “becoming”.

As Dayrell (2003, p. 41) explains, the notion of
social moratorium produces the idea of youth as
“[...] a time for trial and error, for experimenta-
tion, a period marked by hedonism and irrespon-
sibility, with a relativization of the application
of sanctions on juvenile behavior”. Conversely,
as Margulis and Urestis (1996) point out, such a
moratorium is not possible for poor young peo-
ple, who do not have the time and money to live
life and prepare themselves unworried.

The term “youths” is used “[...] in the plural,
to emphasize the diversity of existing ways of
being young” (Dayrell, 2003, p. 42). Epistemo-
logical principles that guide research, forma-

tion processes or policies that do not value the
understanding of young people as plural and
their modes of expression are questioned. As
Margulis and Urestis (1996) explain, such ho-
mogenizing principles do not allow analyzing
the possibilities and impossibilities of youth
living, based on their youthful condition, the
markers of class, race, gender, among others.
Pais (2003) emphasizes that it is important to
consider how young people attribute meaning
“[...] to what they say and what they do and,
in this way, connect expressed intentions with
the contexts in which these intentions are pro-
duced” (2003, p. 396). The author advocates car-
rying out research with young people in their
daily lives and, to this end, favors studies with
narratives, which the author denominates “life
histories”.

It is worth highlighting that both for studies
with narratives in (auto)biographical research
and for the Sociology of Youth, an important
milestone is the contribution of research car-
ried out by the Chicago School. According to
Delory-Momberger (2014a), the great historical
milestones: the Chicago School, in the United
States (between 1915 and 1935) and the theo-
retical frameworks of symbolic interactionism
and ethnomethodology can be pointed out as
the origin of the use of narratives and other
personal documents, letters, diaries and pho-
tographs, as resources for research 3.

The Chicago School, a research strand,
emerged within the department of Sociology

3 In her work, Delory-Momberger (2014a) also men-
tions important contributions from Herbert Blumer,
who dedicated to symbolic interactionism, and high-
lights the importance the researcher understands the
interpretation given by the actor, and Alfred Schiitz,
linked to social phenomenology and ethnomethodol-
ogy. Both authors demonstrated the capacity of lan-
guage to construct an understanding of social reality,
as they emphasized studies with subjects about their
ways of interpreting the social world. And as a CNPq
productivity project (2022-2025), the paper “(Auto)bi-
ographical research and youth: theoretical and meth-
odological fields in dialogue” was presented at the
National Symposium (Axis Ill - X CIPA/2024)
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and Anthropology at the University of Chicago.
They assumed that the knowledge produced by
sociologists, based on field research, should
bring solutions to urban problems that were
being experienced, such as violence, delin-
quency, prostitution, especially by immigrants
and black people, considered segregated from
society (Delory-Momberger, 2014a). In gener-
al, “field studies shared the characteristic of
searching in the very words of social actors, the
most appropriate materials for understand-
ing social reality” (Delory-Momberger, 2014a,
p. 243)". These studies valued materials that
could present life narratives, such as letters
and biographical writings, to capture a recom-
posed past that was both individual and social
(Delory-Momberger, 2014a)°.

Delory-Momberger (2014a, p. 253) points
out, however, that “[...] life narratives, despite
the emblematic value they could represent
for the Chicago School, constituted [...] just an
annex document, associated to other types
of personal documents”, used to reinforce
pre-conceived theories and analyses.

It is noteworthy that in the field of Sociolo-
gy, qualitative research developed by research-
ers from the Chicago School is highly valued.
However, there is criticism regarding studies
on youth conducted within this theoretical
framework, as they reinforce the idea of youth
as deviant. Carles Feixa (1999), for example,
highlights that such studies are important be-
cause they are the first to seek to understand
youth groups through empirical observation,
but adds that the Chicago School authors, as
they are situated “[...] in the reformist tradition
of liberals in the United States, were more con-
cerned with finding solutions to the anomie
prevailing in the suburbs, through socializing
measures and more effective instruments of

4 All translated texts in this article are free translations
by the author.
5 See also: Souza: Meirelles (2018).
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social control” (Feixa, 1999, p. 52). Thus, accord-
ing to the author, this type of study contributes
to legitimizing a conception of youth, especial-
ly in relation to poor and young black people,
as “social problems”.

Generally, from the 1930s to the 1950s,
there was a noticeable decline in qualitative
research and a delegitimization of studies with
a biographical focus. This is the period when
quantitative research predominates, using sta-
tistical data and questionnaires in the field of
Social Sciences research. Passeggi (2020) em-
phasizes the importance of the “biographical
turn” in the 1980s in the Social Sciences, which
began to legitimize narratives as a research
method and technique. The author even con-
siders that the Italian researcher Franco Fer-
rarotti has been responsible, since the 1950s,
for the resurgence of the personal narrative
modality and for criticizing the traditional use
of life histories in Sociology.

Christine Josso (2004, p. 20) states that “the
rehabilitation of the biographical perspective
can be interpreted as a return of the pendu-
lum after the hegemony of the deterministic
causality model of the functionalist, Marxist
and structuralist conceptions of the individual,
which dominated until the late 1970s.”

It is interesting to note that contemporary
authors, such as Carles Feixa and Machado Pais
who conduct research in the field of youth with
narratives produced by young people, also
have Franco Ferrarotti’'s studies as a reference.

The autobiographical-narrative
paradigm in the field of Education

A synthesis of the panorama of the biographical
paradigm in education is outlined by Passeggi
(2020), based on three approaches. One strand,
according to the author, is the movement of
life histories in adult education, an approach
that emerged in the 1980s in Europe (France,
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Belgium, Switzerland, and Portugal) and North
America (Canada). This approach, which fo-
cuses on continuing education for adults, was
institutionalized in the 1970s (Passeggi, 2020).
This movement focuses on education research,
considering the research process as formative.
Social actors reflect on their life path and re-
search their experience. Some important ref-
erences to this movement are: Pineau (2005);
Dominicé (2000); Josso (2010); and Passeggi
(2016). The focus of life history in education
differs from those used in other sciences,
whether for those that focus on “[...] the (re)
construction of historical events (Oral History),
or for the understanding of phenomena, social
or cultural attitudes (Sociology, Social Psychol-
ogy, Anthropology)” (Passeggi, 2020, p. 62).

According to Passeggi (2020), another epis-
temological approach is biographical research
in Education or “Recherche biographique en
Education”, proposed by Delory-Momberger,
in France, in the early 2000s. She explains that
Christine Delory-Momberger carries out work
to delimit biographical research in Education
as an “[...] aspect of qualitative research, a bi-
ographical pedagogy or a biographical para-
digm, in the elaboration of a theoretical and
conceptual framework to translate the anthro-
pological capacity through which humans per-
ceive and organize their lives in terms of a nar-
rative reason” (Passeggi, 2020, p. 64). Regarding
the development of research with a biograph-
ical focus in Brazil, Passeggi (2020) presents
the approach (auto)biographical research. She
explains that from the 1990s onwards, Antonio
Novoa’'s book, As historias de vida em forma-
¢do, has significantly influenced Brazilian re-
search, promoting studies, mainly in the field
of teacher training.

The work developed by the coordinators
of the Teaching, Memory and Gender Group
(GEDOMGE), at the Faculty of Education at Sao
Paulo University (Feusp) is an example of this

process. Created in 1994, they have been in-
spired by the studies by Gaston Pineau, Pierre
Dominicé , Marie-Christine Josso, developed at
the University of Geneva, with a wide network
of researchers from other countries. Belmira
Bueno, Cynthia Sousa, Helena Chamlian and
Denice Catani (2006, p. 392) explain that the
group has used the (auto)biographical method
in a “[...] double perspective: to operate as a
formation device and, at the same time, as a
research instrument”.

Passeggi (2020) highlights that the (auto)
biographical research approach in Brazil is
legitimized “[...] during the first Internation-
al Congress of (Auto)Biographical Research (|
CIPA, Porto Alegre), organized by Maria Helena
Menna-Barreto Abrahdao (Abrahdo, 2004), who
brought together researchers from Europe,
Canada, Asia, the United States of America
and Brazil around the biographical and auto-
biographical” (Passeggi, 2020, p. 64). She adds
that CIPA constitutes an “[...] inaugural land-
mark and a forum for debate on the biograph-
ical movement in Brazil, which began to count
on the leadership of Elizeu Clementino de Sou-
za, in 2006, when he held the Il CIPA in Salva-
dor” (Passeggi, 2020, p. 64).

The author recognizes that, currently, there
is a theoretical convergence among the three
approaches, with their nuances in relation to the
supports for the production of narratives, which,
when focused on interviews, are conventionally
denominated biographical and for written nar-
ratives, (auto)biographical (Passeggi, 2016). In
this regard, one of the fundamental concepts
of this approach is that of research-formation,
where the hyphen between the two terms con-
veys the inseparable nature of formation from
investigative reflection (Pineau, 2005; Dominicé,
2000; Josso, 2010; Passeggi, 2016).

Passeggi (2020) identifies advances in the
biographical paradigm by considering the epis-
temological specificity of the self-narrative as
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a formation practice, providing a different form
of knowledge production in education.

In relation to (auto)biographical research in
the study of youths, we highlight the interview
with Delory-Momberger and Valérie Melin (Reis;
Alves, 2018) for the dossier: “Education and
youths: contributions of biographical research
in contemporary society”. Delory-Momberg-
er explains that biographical research “is the
means to explore the forms and meanings of
individual biographical constructions in their
socio-historical inscriptions” and that it is
also inserted “[...] at the intersection of nu-
merous disciplinary fields of human and so-
cial sciences: anthropology, history, sociology,
psychology, but also in educational sciences,
literature, philosophy” (Reis; Alves, 2018, p. 1).
Delory-Momberger shares with Ferrarotti the
assumption that individuals carry out a “singu-
lar re-appropriation of the social and historical
universal that surrounds them because they
filter, interpret, interfere with themselves by
projecting them into another dimension, that
of subjectivity” (Ferrarotti, 2014, p. 58), con-
stantly reinventing themselves as subjects.

Valérie Melin reiterates that such research
interrogates and critically questions “[...] a cer-
tain conception of youth as a homogeneous
collective, inseparable from ideological, con-
testable backgrounds, which tend to signify
young people based on categories that amal-
gamate and subject them to the social deter-
minations in which they are inserted” (Reis;
Alves, 2018, p. 7). For Valérie Melin, biographical
research, “[...] aims at a hermeneutic, interpre-
tative dimension of experiences, and, conse-
quently, [allows us to grasp] the meaning that
individuals and, in this context, young people,
propose, through the narrative procedure of
their existence” (Reis; Alves, 2018, p. 7).

It is noteworthy that the specificity of (auto)
biographical research is conducting studies
based on self-narratives, as a reflexive work

Rosemeire Reis

to produce meanings about what has been ex-
perienced. These narratives can be produced
through individual interviews, in groups, with
written productions, images, etc. Souza and
Meireles (2018) emphasize that when narrating
personal and collective experiences, subjects
develop knowledge about themselves and their
social worlds, enabling the construction of
unique knowledge through their experiences.

Delory-Momberger and Kondratiuk (2022),
using Ricoeur’s assumptions as reference, ex-
plain that narrative production is composed of
the operations of selection, organization and
synthesis. According to the authors, individuals
who narrate select events from memory, which
then gain meaning within the overall narrated
history, due to their temporal sequencing. This
process unfolds due to the purpose of the in-
tended narrative, the objective to be achieved,
as a “weaving of the plot”. This allows for the
production of the narrative’'s hermeneutic
composition, which is a synthetic construction
of the heterogeneous elements, in which the
meaning of what is intended to be communi-
cated is constructed.

Therefore, Delory-Momberger and Kon-
dratiuk (2022) emphasize that reading and
interpreting the narrative give access to this
fabrication of forms and meaning or, in other
words, the study of biographization processes.
Delory-Momberger (2016) explains that biogra-
phization operations are processes in which
each person uses cultural and social languages
to carry out “[...] the set of operations and be-
haviors through which individuals work to give
themselves their own form in which they rec-
ognize themselves and are recognized by oth-
ers. (Delory-Momberger, 2016, p. 139).

In (auto)biographical research, we reflect
on different dimensions of what we have expe-
rienced, through the mediation of language. In
this process, the immediate experience passes
through the experience we carry out through
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the narrative production (Delory-Momberger,
2019), providing experiential resources. This
process is explained by Alfred Schiitz as the
“biography of experience”. According to Schiitz
(1979), what we experience can, for example,
be identified as an experience we have had or
modified, or even an experience of a similar
type, which allows us to broaden our biogra-
phy of the experience. The experience can be
experienced as strange, if it does not refer to
anything similar in relation to the previous ex-
perience, producing strangeness and greater
work in the attempt to give meaning to what
was experienced (Schiitz, 1979). In this way,
the acquired experiences are “biographical re-
sources” that organize and structure the per-
ception of the world.

Studies with self-narratives therefore pro-
duce knowledge about research questions, by
providing a better understanding of the artic-
ulations between different knowledge, expe-
riences, reasons for engaging in certain forms
of learning; according to Delory-Momberg-
er (2014b), it is the place where biographical
learning is produced. In this way, self-narra-
tive, based on (auto)biographical research, is
not configured as a technique for obtaining
data, but rather as a place of learning for the
researcher and study participants.

Narratives with young people in
the studies by Carles Feixa and
Machado Pais: reference resear-
chers for the Sociology of Youth
in Brazil®

Next, we briefly turn to the studies La imagina-

6 The preliminary study on the conceptions of youth
narrative research for Machado Pais and Carles Feixa,
was carried out within the scope of scientific initiation
research, with a work plan by Laura Santos de Olivei-
ra and published in the proceedings of the X Interna-
tional Pedagogy Week (Ufal), titled: “Life histories in
Machado Pais’ and Carles Feixa’s research: contribu-
tions to studies with youth” (Oliveira; Reis, 2022).

cion autobiografica: las historias de vida como
herramienta de investigacion, by the Spanish
author Carles Feixa (2018b) and “Ganchos, Ta-
chos e Biscates. Jovens, Trabalho e Futuro”, by
Machado Pais (2001), authors who are a ref-
erence for the Sociology of Youth in Brazil, to
identify how they conceive the use of young
people’s narratives to produce knowledge
about their research themes.

Life histories (self-narratives) by
Carles Feixa

Carles Feixa Pampols is a professor of Social
Anthropology at Pompeu Fabra University, in
Barcelona, PhD in Social Anthropology at the
University of Barcelona and Doctor Hono-
ris Causa at the University of Manizales (Co-
lombia). He is internationally recognized as a
scholar of youth cultures.

In his research, the author uses interviews
with young people as one of the procedures,
using oral history as reference, denominated
life histories. In an interview given to Oliveira
et al. (2018a), the author explains: “I have al-
ways prioritized a particular technique which is
life histories. | have always worked on and con-
tinue to work on, | have converted it into my
main point of view, without discarding other
methodologies and other techniques” (Oliveria
et al., 2018a, p. 320). Feixa also highlights his
conception of studies with young people and
his methodology. He emphasizes that talking
to young people is not enough, it is also nec-
essary to research their social environment
(parents, teachers, police, the media, etc.). “It
is necessary to consider the context in which
they are inserted, because, deep down, youth
is not studied by studying only young people,
but rather their media, political and social con-
text” (Oliveira et al., 2018a, p. 321).

We have identified some aspects about
how the author uses life histories in his re-
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search, from the texts published in the book
La imaginacion autobiografica: las historias de
vida como herramienta de investigacion, which
contains texts produced by the author over his
30 years as a researcher. Feixa conceptualizes
biographical imagination as “[...] the creativi-
ty practiced by anthropologists, sociologists,
historians and literati in search for new ways
of communicating the words of life that infor-
mants, belonging to different social groups, of-
fer” (Feixa, 2018b, p.14)

The book contains texts he has written for
30 years. He explains that, in this book, in his
research, he has always worked with the pro-
cedure of “life histories”, without discarding
others. An important reference for the author
is oral history. He argues that life histories are
constructions created during research, as a
process of interaction and dialogue between
researcher and study participant. He also states
that the interview is not a neutral technique
(Feixa, 2018b, p. 73). For the author, it involves
communication, reciprocity, and affection, con-
stituting an interactive praxis (Feixa, 2018b). It
is, therefore, about creating a space of trust.

In one chapter, the author addresses the
findings of his doctoral dissertation. He had
researched the youth of a hundred men and
women who lived in the city of Ileida, since
the Spanish Civil War, from 1936 to 1989 ’. He
comments that after explaining the objective
of the interview, presenting the declaration of
commitment to anonymity, he asked a generic
question, with few interventions. He intended
to conduct several interviews with the same
participants, but it was impossible.

Franco Ferrarotti is interviewed in the last

7 In chapter 2, Carles Feixa “reports his experience
during his doctoral research, carried out with men and
women who had lived their youth in the city of Lleida
since the Spanish civil war from 1936 to 1989. [...] 86
interviews were conducted with 110 participated infor-
mants, which resulted in 175 recorded tapes and 1205
pages of transcription (Oliveira: Reis, 2022, p. 8)
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chapter of the book, and the author’s assump-
tions are used by Feixa. Among them, the per-
spective that it is possible to “read a society
through a biography” with the reports produced
by young people (Ferrarotti, 2010, p. 45). Feixa
also agrees with the author’s premise that the
researcher has to be an analyst and involved
actor, participant and capable of maintaining a
critical distance. In the interview given to Feixa,
the Italian author reinforces that the life his-
tory is an act of interaction, analysis, tempor-
alization and contextualization, using comple-
mentary sources.

Feixa also states that the transcription of
the interviews is the researcher’s first transla-
tion, and it is necessary to respect the content
and tone of the oral language. He argues that,
after the transcription, he reads and searches
for themes and episodes for analysis.

It is possible to identify approximations of
his assumptions about research with young
people and (auto)biographical research: the
need to build a space of trust, interaction and
involvement of the researcher. Regarding the
relationship between life history and youth,
Feixa explains that

[...] youth do not have a life history or biography
because they would still be under construction,
on the other hand, | realized that it was precisely
the moment when they could begin to narrate
and construct, based on the questions | asked
as an anthropologist and researcher, [...] It was a
possibility to give them the option of narrating
themselves, of seeking the content of their iden-
tities. It is a technique | continue to apply and
believe to be classic in social sciences, in the
case of youth, it remains relevant, as it enables
not only capturing a lot of experienced informa-
tion, but above all personalizing a narrative of
the young people themselves, of the subjects
themselves (Oliveira et all, 20183, p. 320).

We share the author’s idea that conducting
interviews with young people’s life histories al-
lows them to participate in a reflective process
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about themselves and in relation to the study
of the environment they are inserted.

However, we would like to qualify the asser-
tion that young people lack history. According
to (auto)biographical research, the narrative
does not refer to recalling a life history and,
therefore, for (auto)biographical research,
there is no point in questioning whether or not
the young person has a life history previous to
the interview. While it is true that young peo-
ple represent individuals who have a life ahead
of them and a lot of stories to tell, the focus is
not on recalling a history from the past, from
someone at the end of the journey. The aim
is to build a space for reflexivity, with young
people, based on current issues, where young
people can narrate about their experiences,
articulating, re-signifying and configuring the
experiences and knowledge learned in differ-
ent social spaces.

(Auto)biographical research is interested
in studying the narrative as a work of recon-
figuring what is experienced by the research
participant, a process denominated biogra-
phization by Christine Delory-Momberger. De-
lory-Momberger (2014b) explains that “biogra-
phization” is the work of each subject to give
shape to what they have experienced, based
on the interpretations and meaning attributed
to experiences. This process allows the par-
ticipant to construct narrative research with
meaning for themselves and to be communi-
cated to others, based on the reconfiguration
of fragments of what has been experienced. For
(auto)biographical research, the narrative does
not present a history of the past, but rather it is
a work of constructing meaning in the present,
based on the reframing of fragments of what
has been experienced.

Life histories by Machado Pais

Portuguese social scientist José Machado Pais
began his studies with young people in the

1980s. In his research, the author proposes, as
a methodological path, the study of young peo-
ple’s daily lives, which, for him, means “map-
ping the social, in their everyday details”, to
understand the enigmas of the present, which
contemplates temporality, with a view to un-
derstanding their historicity. He states that the
study with young people from this perspec-
tive aims to “explore everyday life as a field of
imaginary production, of creativity” (Pais, 2017,
p. 308). For him, everyday life is a methodolog-
ical tool. It is not only routine, but it is also the
stage for “resistance and social struggles”.

The author starts from the theoreti-
cal-methodological assumption that “in the
micro we find apparently insignificant details
that are actually powerful for understanding
the macro” (Pais, 2019, p. 413) and therefore,
he advocates mapping the social. He adds that
there is “a certain charm for biographical ap-
proaches” (Pais, 2019, p. 413), because they al-
low social structures and biographical trajec-
tories to be articulated, enabling to read the
social through a life history (Ferrarotti, 2010).

He argues that to analyze the transition
processes of youth to adulthood, it is imper-
ative “to interweave biographical choices and
social structures” (Pais; Lacerda; Oliveira, 2017,
p. 305), as the latter are the basis on which
they carry out life trajectories and biographi-
cal choices. He adds that the social condition
of young people, regarding their income class,
greatly influences their biographical choices.

To approximate to how Pais appropriates
the biographical approach, we present some
aspects of the use of reports with young peo-
ple in the book Ganchos, tachos e biscates. Jo-
vens, trabalho e futuro (2001)%. In this book, the

8 This book “is divided into two large parts: Encruzi-
lhadas and Fazer pela vida (Crossroads and Doing for
Life). The first part, subdivided into five parts, pres-
ents the theoretical and methodological aspects of
the research, the second part includes nine reports
of young people's lives (cases), followed by the con-
clusion” (Oliveira; Reis, 2022, p. 5). Thus, in the second
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author conducts qualitative research, which he
denominates a cartography of the precarious-
ness of young workers.

According to the author, his object of study
in this book is the discovery of “life worlds”,
conceived in the sense used by Alfred Schiitz,
of young people looking for various ways of
entering the world of work or inventive ways
of earning money. A total of 14 in-depth inter-
views, denominated life histories and analyzed
as case studies, are carried out with young Por-
tuguese people aged close to 30.

According to Pais (2001), this study aims to
break with a linear, homogeneous and con-
tinuous perspective of appropriation of the
biographical approach. He considers the life
reports as constructions, based on the analyt-
ical work of young people in relation to their
memories.

He uses Alfred Schiitz (1979) to explain that
here and now not only shape the experience of
the present, but also shape the way we inter-
pret past experiences, which are incorporated
into our body of knowledge. Alfred Schiitz (1979,
p. 74) highlights that, in everyday life, subjects
have, “[...] at any moment, a stock of knowledge
at hand that serves as a code of interpretations
of their past and present experiences and also
determines their anticipation of things to come.”

In the analysis of life reports, Pais (2001)
has as a reference the idea of motive, evoked
by Alfred Schiitz (1979), which refers both to the
objective of the action and to the subjective
world of the subject who idealizes the action.

What is at stake in the use of the biograph-
ical method, according to the author, is the
recall of memories narrated from the point of
view of those who evoke them to study their
motives. He also states that memories are se-
lective, full of affectivity and, therefore, are not
neutral.

part of the book, based on the fourteen interviews,
Pais organizes the case studies divided into nine
chapters.

Rosemeire Reis

When analyzing the research carried out by
Pais (2001), it is possible to identify approxima-
tions with (auto)biographical research. He uses
Ferrarotti’'s assumptions about the possibility
of studying the social through life report; un-
derstands the production of the narrative as a
work of recalling memories; does not conceive
this process as linear, but as an analytical work
that each young person carries out on their
memories.

Self-narratives from biographical
research interviews

Both for Carles Feixa’s and Machado Pais’ stud-
ies, important references for the Sociology of
Youth in Brazil, and for researchers of (auto)
biographical research, studies with youth pre-
suppose processes of interaction and dialogue
between researcher and researched, and the
produced narratives allow us to study the so-
cial, based on the analyzes that young peo-
ple carry out of their memories. However, we
consider that for (auto)biographical research
there are specificities of studying the self-nar-
ratives produced by young people. Following,
we present some dimensions of this specificity
and a brief example of an analysis of the nar-
rative produced by a young Pedagogy student,
in a study that focuses on “the challenges and
meaning of university life in the first year of the
course”.

Some aspects of the biographical
research interview

According to Delory-Momberger (2012, p. 524),
“the object of biographical research is to ex-
plore the processes of genesis and becoming
of individuals within social space, to show how
they shape their experiences, how they signify
situations and the events of their existence.”
Therefore, through cultural and social languag-
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es, as well as through the activity of narrating,
the subject performs a work of giving form, a
process denominated biographization by Delo-
ry-Momberger (2014b).

In the biographical research interview, this
narrating activity is triggered by the questions
of the present asked by the researcher, en-
abling biographization processes. The author
adds that the biographical research interview is
not limited to telling stories but allows the in-
volvement of those who participate in it, aiming
to rethink and reconfigure the lived experience.
Furthermore, it also provides the process of het-
erobiographization for the researcher, in which
listening to and interpreting the other’s narra-
tives generates learning (Delory-Momberger,
2014b; Passeggi, 2021; Reis, 2020).

In the research we carried out on the chal-
lenges of the first year for young students en-
rolled in the Pedagogy course, at a federal pub-
lic university (2019-2022) °, we organized the in-
terview script into four axes: how the university
came into your life; challenges experienced in
the first year; tactics built along the way; signif-
icant moments of the formation.

Ten young people - eight women and two
men -, young Pedagogy students, were invit-
ed to participate in the interview to reflect on
their formation journey in the first year of uni-
versity, in particular to talk about the challeng-
es they experienced, and the tactics construct-
ed to face them. It is observed that through
biographical research interviews, each young
person produces a reflective distance about
how they interpret the paths taken, the diffi-
culties faced, and the experiential resources
mobilized. This process of singular/social re-
flection is part of the research.

The interviews are transcribed, reorganizing

9 This is qualitative research, based on a socio-histori-
cal-anthropological analysis of the subjects' relation-
ship with the world (Ferrarotti, 2010), and with the
perspective of hermeneutics for the interview inter-
pretations (Delory-Momberger, 2014b; Ricoeur, 1983)

the texts, without the questions. Initially, each
interview is analyzed as a whole, according to
the interpretation of biographical research in-
terviews, following Christine Delory-Momberg-
er (2012, 2014b). Subsequently, the recurring
questions in all the interviews are deepened,
aiming to scrutinizing knowledge about the
questions of the study.

To interpret each transcribed interview,
we used two categories proposed by Delo-
ry-Momberger (2012, 2014b): “recurrent mo-
tives” and “biographical management of mo-
tives”. After several readings of each partici-
pant’s set of interviews, in addition to identify-
ing the recurring themes and motives, we also
analyzed the constructed tactics, based on the
biographical management of motives.

The category “recurrent motives or topoi”,
according to Delory-Momberger (2012, p. 534),
originates from the “Greek topos or common-
place” and refers to the thematization and or-
ganization of the actions of the biographical
interview. It enables the recognition of the keys
to interpreting what has been experienced.
Through the work of expressing these privi-
leged places, the narrators “[...] constitute a
feeling about themselves and their own forms”
(Delory-Momberger, 2012, p. 534). According to
the author, “the identification of the biograph-
ical management of topoi or motives in terms
of socio-individual reality allows to identi-
fy the confrontation and negotiation accross
motives, effective personal and collective re-
sources and socio-structural challenges” (De-
lory-Momberger, 2012, p. 535). The biographical
management of motives presents assessments,
negotiations and searches to adjust actions in
relation to certain situations. In our study, this
process highlights the tactics produced to face
the challenges experienced in the first year of
the Pedagogy course.

Next, we synthetically present some ele-
ments of the analysis of a biographical research
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interview, in order to identify how the young
student uniquely articulates and interprets the
shared experience of entering and staying in
the Pedagogy course at a federal public univer-
sity. In this way, the participant or collaborator
produces their own self-narratives, attribut-
ing meaning to their experiences to meet the
researcher’'s demands. The reflective process
triggered by the narrative provides the emer-
gence of other dimensions of the experience.

In this article, it is not possible to present
the entire narrative of the young person’s in-
terview, with the details of the theoretical ref-
erences that serve for the analyses . We pri-
oritize the identification of the general theme,
the recurring motives and the biographical
management of the motives.

Example of a biographical re-
search interview: “challenge of
building new relationships at
university”

We generally present the themes that stand
out, the recurring motives and the biographical
management of the motives identified in some
parts of the interview with a young Pedagogy
student enrolled in the night course, at a feder-
al public university, in the Brazilian Northeast.

This is an interview carried out in 2021, with
Anne (fictitious name), 21 years old, married,

10 Itis worth highlighting that we used the theory of the
relationship with knowledge for such analyzes, which
is “the relationship of a subject with the world, with
themselves and with others”, based on the meaning
attributed to the activities experienced in different
social spaces (Charlot, 2000, p. 78). They need to mas-
ter specific logics of learning in these different spac-
es, including universities; affiliation, “the process by
which someone acquires a new social status” (Cou-
lon, 2017, p. 1247). It involves moments of estrange-
ment, learning and affiliation to construct oneself as
a student in university life (Reis, 2022), and the sense
of belonging, which refers to the student's perception
of being an accepted member of the university (Tinto,
2017), as well as in relation to youths at university, the
notion of youth status in its multiple dimensions, in
the sense used by Dayrell (2007).
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with a six-month-old daughter, who lived in a
country town, had started working as a contract
teacher in Youth and Adult Education (EJA). She
had studied teaching during high school. After
transcribing the interview, organizing it in the
form of a text and several readings, the prior-
ity is first given to analyzing the interview as a
whole.

It is identified that the theme that stands
out, in general, in her narrative, is related to
the “challenges of building new relationships
at the university and communicate better” and
those that permeate the interview being trans-
formed into topics, including: “disillusionment
with the university; difficulty participating in
classes and interacting with classmates; es-
trangement in relation to youthful experiences
on campus; importance of studies”.

Anne begins her narrative by highlight-
ing that, before entering university, she con-
sidered herself a young woman who liked to
study. When she was accepted and began her
university studies, she faced a barrier in rela-
tion to interactions with professors and col-
leagues. Throughout the narrative, she aims to
find meaning in this situation and presents ex-
periences that she considers that contributed
to overcoming these challenges. When inter-
preting the narrative, we identify the recurring
motives and the biographical management of
the motives and carry out a dialogue with the
theoretical references. This allows us to deep-
en into the issues raised in the narrative, al-
though we do not present them in this text.

Below, we briefly highlight some notable
moments from the interview. It is identified
from Anne’s narratives that, even though she
got along well with her studies in high school
and the dream of being accepted in a univer-
sity, she experienced a moment of disillusion-
ment in relation to when she began, which
made her deconstruct the dreams she had
about the idea of what the university was like.
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It wasn’t entirely as | imagined, because teaching
here in the countryside, | believe in many towns,
is not as, I'll use the word, let’s say ‘heavy’ as at
university. It's different. High school compared
to higher education has a lot of differences and
when you leave high school and begin higher
education you are faced with articles, texts,
books that you have to read. In high school,
you aren’t asked much for reading books, even
though | studied teaching, but there weren’t
many demands. | used to read books because |
liked them. I've always loved reading, but I also
didn’t read books with so much theoretical basis.
| liked other genres more. And then there was the
burden of having to see that it wasn't like that,
that | had to work hard to get good grades and
get the passing grade too, so that | could, so to
speak, thrive. | was always that type of girl who
participated in school activities. When | arrived
at university, | couldn’t do it. | became very with-
drawn, | was stucRr, | couldn’t do it.

The difficulties experienced in meeting
study requirements and communicating with
professors and peers create a barrier. Anne
considers this barrier to be the greatest chal-
lenge she faced in university life. This idea of
barrier is a recurring motive, as it is always re-
visited at different moments in the interview.

She also argues that this feeling of not
being able to express herself and the need
to make an effort to understand the content
was also experienced by other students, one
of whom was her friend, course colleague and
lived in the same town.

It was just the two of us, for home assignments,
for everything, we didn't build relationships with
other students. We closed ourselves off a lot and
then | wondered. | say: - ‘I’'m not the person I've
always been, very participative’. | like commu-
nicating, making friends and everything. And
at university, | was very limited and | was asha-
med to speak. Even when the teachers asked, |
couldn’t speak. To this day I still have a little bit
of that. | don’t know why and | don’t know if it
was because of that pressure | suffered last year
that ended up harming my communication per-
formance at university, but | believe it is one of

my main challenges: building new relationships
at university, communicate better.

Anne identifies a relationship between the
challenges of appropriating specific logics of
learning from academic culture and sociability
with colleagues. In her reflections, she articu-
lates her difficulties in relation to her studies,
with her distance from her classmates on the
course. Anne reports:

When | came here, | faced difficulties. Instead
of being able to solve them, overcome them, |
kept them there and that hurt me a lot. Then the
issue of teaching came out, which was a com-
pletely different type of teaching. The word is
not ‘heavy, but | forgot the word now, but it is
a more theoretical teaching. In this first period,
in these first periods of the course, it is the more
theoretical part. [...] Then | think it was a blow,
that first scare and after that | also became very
attached to my colleague, who already came
from my town, I identified with her and ended up
forgetting that | had other relationships at the
university even for my own performance. | belie-
ve it was a combination of these things.

The issue of feeling a barrier is reiterated,
which creates difficulty in participating in clas-
ses and relating to colleagues. An experience
that she considers important for overcoming
these difficulties refers to the presentation of
a paper in the course that addressed the ba-
sic principles of Education. The seminar was
at the end of the second period. The groups
had to perform in the auditorium, and she pre-
pared at home to overcome her stage fright.
She explains that she was very apprehensive
but managed to introduce herself. Having
faced the challenge helped overcome other
difficulties.

It is understood that, for Anne, the process
of preparing herself and being able to express
herself in the seminar is, in the sense of Delo-
ry-Momberger (2012), an example of “biograph-
ical management of motives”, as a moment of
confrontation and overcoming.
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Anne says that she wondered why she felt
this difficulty in participating in classes and the
distance from her colleagues. She emphasizes
that “working as a Youth and Adult Education
teacher” contributes to facing these challenges.
She explains that she began to reflect on these
difficulties. She was working as a teacher and
could not continue without expressing herself
in the classroom. She started participating in
groups. Professional performance is, therefore,
another biographical management of motives.

Anne reports another remarkable, but dif-
ficult experience in her routine at university.
These are “parties organized by students”. She
comments:

There are a lot of parties and it was very difficult
to get used to them, because | thought every-
thing was different, maybe because I’'m from the
countryside, more reserved. And then when | got
there, people had very different cultures. | met
people who presented other versions, other vie-
ws of some things. They were remarkable expe-
riences with people, with other ideologies and |
was able to get to know them and relate better. |
met a lot of different people. Now it was difficult
for me. People come to study and party. | don’t
know how they can manage to enjoy and study
at the same time, because | wouldn’t be able to.

We interpret that Anne’s estrangement in
relation to youthful experiences on campus
is related to the distance between her val-
ues, cultural references, as a student from the
countryside and those of other young students
on the course. In addition to the process of
building each young person as a student, uni-
versity life is a space for youthful experiences.
Approximations occur within it; estrangements
or confrontations between different ways of
living among young people, which are related
to markers of social class, gender, race, cultur-
al and religious references that young people
bring from other spaces in which they transit.

Anne reports that she was interested, that
she would like to have other engagement ex-

Rosemeire Reis

periences at the university, related to exten-
sion, research, elective courses, for example.
However, because she needed to travel from
one town to another every day, she was unable
to take part in activities outside of classroom
hours, even because she already spent many
hours traveling to study.

In this aspect, we deal with the objective
and subjective issues that involved her con-
struction as a student: financial conditions, the
need to travel from one town to another, which
limited the time to experience university life in
all its dimensions, such as teaching, research,
extension, engagement in youth groups, etc.

At the end of the interview, Anne explains
the importance of studies in her life. Valuing
herself as a person involved other people rec-
ognizing how good she was as a student. There-
fore, we can understand the weight of the dif-
ficulties she faced, both in understanding the
demands of the study and in expressing her-
self to her colleagues at the beginning of the
course. Of all the reasons that permeate the
report, the issue of fear of expressing herself
in the classroom, of not being able to partic-
ipate, insecurities regarding one’s intellectual
capacity and of being accepted by the class is
the central issue.

When analyzing Anne’s report, it becomes
evident that her condition as a night student,
mother, worker, from a rural town, hinders her
engagement in different dimensions of univer-
sity life, even though she is interested in getting
involved in activities beyond the classroom.

At different moments of the interview, re-
flections on the experienced process emerge.
We also held a second meeting, called “shared
reflective restitution” for an in-depth reflection
on the narrative produced in the first inter-
view, made available in advance by email. Such
meetings are “moments of deepening reflec-
tions, of new inquiries and spaces for “carrying
out experience” and “biographical learning”,
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configuring new and important stages of re-
search” (Reis, 2021, p. 15). In dialogue, they can
complement, exclude or bring new perspec-
tives on the issues addressed in the narrative.
For the researcher, it is an important moment
for new inquiries to deepen knowledge on the
covered subject.

In this second moment, Anne explains that
the interview provides an intense reflection on
her relationship with the university and the
challenges faced. She reports that she began
to make connections between aspects that she
had not thought about. She did not suggest ad-
ditions or suppressions of what was reported
in the first interview.

After carrying out an in-depth analysis of
the first and second interviews with each par-
ticipant, another stage of analysis takes place.
This time the issues that permeate the set of
interviews are identified and they are deep-
ened, in light of the theoretical framework of
the research. In this article we do not address
this other dimension of the analysis.

Regarding the analysis of the narratives pro-
duced by Anne, it is important to highlight that,
when we identify the tone of the research or the
major issue that permeates her entire report,
we are analyzing the issue that most affects the
young student in relation to the challenges with
the university at the time of search. Her narra-
tive allows her to identify the articulations she
makes in relation to the fragments of what she
has experienced, her reframing to find mean-
ing in her experiences. Such interpretations are
possible due to the reserve of available knowl-
edge at hand, as Schiitz (1979) explains, from
different social spaces as well as provided in
the activities experienced at the university.

Final considerations

The question of the place of narrative in the
study of youth was analyzed based on the con-

tributions by Carles Feixa, Machado Pais, ref-
erences for the Sociology of Youth in Brazil,
as well as Maria da Conceicao Passeggi, Elizeu
Clementino de Souza and Christine Delory-
Momberger, among others, as references for
(auto)biographical research. In this dialogue,
we can highlight both approximations and
specificities.

We have identified that the theoretical and
methodological assumptions of the Chicago
School are a landmark for both strands of re-
search. According to Feixa, for the Sociology of
Youth, until the 1920s the Chicago School stud-
ies marked the legitimization of field research
and the appreciation of the perspective of re-
search subjects, including young people. Ac-
cording to the author, personal materials, such
as letters, autobiographical writings, diaries,
etc. are used. Also, within the scope of (auto)
biographical research, according to Christine
Delory-Momberger (2014a), the legitimization
of these materials is considered important, as
a precursor movement to the use of research
procedures with a biographical focus.

However, both Feixa (1999) and Delo-
ry-Momberger (2014a) criticize the Chicago
School research. Feixa (1999) questions the
liberal reformist character of the researchers,
who sought solutions to “social disturbances”,
without considering the social context that
generated these disturbances, which, in turn,
contributed to strengthening the representa-
tion of young people as problems, especial-
ly those in unfavorable social conditions and
excluded from society, such as black people,
immigrants, etc. Delory-Momberger (2014a), in
turn, criticizes the use of biographical docu-
ments as annexes only to ratify pre-conceived
analyses.

Another approach found is the use of Fran-
co Ferrarotti’s theoretical framework, in Feixa’'s
studies, as well as in Pais’ studies and in the
studies by (auto)biographical researchers.
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Ferrarotti’s (2010) premise that it is possi-
ble to read the social from a biography is re-
current in both aspects. It is also known that
Ferrarotti was a critic of the functionalist per-
spective of research in Social Sciences and that
he has defended the biographical approach
since the 1950s. Thus, we can say that both Pais
and Feixa share the questions regarding such
research and are closer of the narrative turn
of the 1980s, by the Life History movement.
It is no coincidence that they refer to the use
of narratives based on Life Histories in their
studies and that they call their interviews with
young people life histories.

We consider that both Feixa and Pais, as
well as researchers linked to (auto)biographical
research, study youth, valuing moments of dia-
logue to gain access to their modes of expres-
sion and having co-participation in research as
a principle. Therefore, there is a concern with
building a space of trust. We also identified
that Feixa (1999) conducts interviews with life
histories with various meetings, as proposed
by Delory-Momberger, (2012; 2014b) in relation
to the biographical research interview and as
we propose in our research with young people
(Reis, 2021; 2022).

It can be stated that the differences in the
study by Feixa and Pais, in the case of schol-
ars in the field of Sociology of Youth and for
researchers of (auto)biographical research,
are the way of focusing on the scope of the
produced narratives. For Feixa (1999) and Pais
(2001), narratives denominated life histories
are field research techniques. They allow us
to study young people in the spaces in which
they move, research their modes of expression
reflexively, and understand their concerns.
Such productions are interpreted and enable
the identification of data to understand the re-
search questions.

For studies with young people within the
scope of (auto)biographical research, the pro-
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duction of self-narratives by young people in
different languages, whether orally, written, or
through images, individually or in groups, is a
reflective process, based on questions about
the present, raised by the researcher.

The work of narrating produces learning
and allows young people to reflect on their ex-
periences. Therefore, self-narrative, in addition
to providing knowledge about the research
questions, also provides both the participant
and the researcher with a process of self-for-
mation as part of the research. It is understood
that through the biographical research inter-
view, each participant can carry out a reflec-
tive return on themselves, which is also a re-
flective return on others and the world, based
on the interpretations of lived experiences and
learning in different social spaces (Reis, 2023).
The interview is, at the same time, a reflective
moment with potential for self-formation and,
also, a fruitful path for the researcher to inter-
pret and understand their research questions.

When it comes to the biographical research
interview procedures, it is worth reinforcing
that the participant can reflect on their expe-
riences, according to the questions that trigger
the dialogue, formulated based on some axes
that are prepared. Using the example of Anne’s
self-narrative, it is possible to explain the im-
portance of initially analyzing each interview
as a whole.

Anne works to construct her narrative, re-
configuring and re-signifying what she has ex-
perienced, based on her current issues. She
goes through a reflective, biographical pro-
cess, instigated by the researcher’s questions.
During the interview, she lists the dimensions
she understands as the most important re-
garding the challenges of the first years at uni-
versity. In this process, she prioritizes as a ma-
jor theme “the challenge of building new rela-
tionships at university” and, based on this, she
lists as recurring motives the fear of expressing
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herself due to the difficulty of understanding
the content; the limitation of interaction with
a colleague from the countryside, the strange-
ness regarding the ways young people express
themselves at university parties, etc.

Anne also seeks to understand the ex-
periences that enable these motives to be
overcome. She lists, for example, studies at
home, overcoming the seminar presentation,
strengthening herself after starting to work as
a teacher, which are configured as biographical
management of motives.

This process allows us to identify the in-
terpretations and meanings of Anne’s experi-
ences, based on her social class and gender
condition, as a woman, mother and student in
different social spaces, considering the chal-
lenges in relation to the course. The interpre-
tation of each narrative as a whole allows to
study the unique social processes experienced
by Anne, as well as providing her with the op-
portunity to reflect on issues not previously
thought of, which can generate processes of
self-formation.

Anne is not just a young woman, a student
at a federal public university, who experiences
difficulties. Other interviewees also share com-
mon challenges, both in relation to the social
context and the demands of academic culture.

We consider, in line with Ferrarotti (2010),
that it is possible to read the social from a
biography, as these issues also permeate the
experiences of other young people who share
the same social and academic context and par-
ticipate in the research. Therefore, in a second
step, the questions that permeate the set of in-
terviews are identified and analyzed in light of
the theoretical framework that underpins the
research.

To conclude, in this initial approach, we
consider that there are relevant contributions
from the use of self-narratives in research with
young people in the dialogue between the as-

sumptions of Sociology of Youth and (auto)
biographical research. We also understand
that (auto)biographical research, as forma-
tion-research", presents specificities in the
ways of conceiving “self-narratives”, enhancing
dialogue and youthful modes of expression.
By privileging self-narratives as enhancers of
spaces of reflexivity, recognized as part of the
study, (auto)biographical research provides the
production of knowledge in relation to research
questions and, concomitantly, important pro-
cesses of self-formation for the research par-
ticipants, who are fundamental when it comes
to carrying out research with young people.

References

ABRAMO, H. W. Condicao juvenil no Brasil contem-
poraneo. In: ABRAMO, H. W; BRANCO, P. P. M. Retratos
da juventude brasileira: analises de uma pesquisa
nacional. Sao Paulo: Ed. Fundacao Perseu Abramo,
2008. p. 37-71.

BUENO, B. 0;SOUSA, C. P; CHAMLIAN, H. C; CATANI
D. Historias de vida e autobiografias na formacao
de professores e profissao docente. Educacao e
Pesquisa, Sao Paulo, v. 32, n. 2, p. 385-410, 2006.Di-
sponivel em: https://www.revistas.usp.br/ep/arti-
cle/view/28017. Acesso em: 07 dez. 2023.

CHARLOT, B. Da relagao com o saber: elementos para
uma teoria. Porto Alegre: Artes Médicas, 2000.

COULON, A. O oficio de estudante: a entrada na vida
universitaria. Educacao e Pesquisa, S3ao Paulo, v.
43, n. 4, p. 1239-1250, 2017. Disponivel em: https://
www.revistas.usp.br/ep/article/view/141109/136196.
Acesso em: 07 dez. 2023.

DAYRELL, J. A escola faz juventudes?. Educacao & So-
ciedade, Campinas, v. 28, n. 100, p. 1105-1128, 2007.
Disponivel em: https://www.scielo.br/j/es/a/RT)Fy-

11 We share with Josso the notion of research-formation
as: “[...] interaction centered on the management of
intersubjectivity between researchers and actors/
participants, [..] which allows the creation of the
necessary conditions for understanding training [...]
through the mediation of a formative experience”.
2010, p. 145),

| Revista Brasileira de Pesquisa (Auto)Biografica, Salvador, 2024, v. 09, n. 24, p. 01-21, €1161


https://www.revistas.usp.br/ep/article/view/28017
https://www.revistas.usp.br/ep/article/view/28017
https://www.revistas.usp.br/ep/article/view/141109/136196
https://www.revistas.usp.br/ep/article/view/141109/136196
https://www.scielo.br/j/es/a/RTJFy53z5LHTJjFSzq5rCPH/?format=pdf&lang=pt

53z5LHT)jFSzq5rCPH/?format=pdf&lang=pt.
em: 07 dez. 2023.

Acesso

DAYRELL, J. O jovem como sujeito social. Revista
Brasileira de Educagao, Rio de Janeiro, n. 24, p. 40-
52, 2003. Disponivel em: http://educa.fcc.org.br/
pdf/rbedu/n24/n24a04.pdf. Acesso em: 07 dez. 2023.

DELORY-MOMBERGER, C. Abordagens metodoldgicas
na pesquisa biografica. Revista Brasileira de Edu-
cacao, Rio de Janeiro, v. 17, n. 51, p. 523-740, 2012.
Disponivel em: http://educa.fcc.org.br/pdf/rbedu/
n24/n24a04.pdf. Acesso em: 07 dez. 2023.

DELORY-MOMBERGER, C. As historias de vida: da
invencao de si ao projeto de formacao. Natal: Ed.
UFRN; Porto Alegre: Ed. PUCS; Salvador: Ed. UNEB,
2014a.

DELORY-MOMBERGER, C. De la recherche biogra-
phique en éducation: fondements, méthodes, pra-
tiques. Paris: Téraédre, 2014b.

DELORY-MOMBERGER, C. A pesquisa biografica ou a
construcao compartilhada de um saber do singular.
Revista Brasileira de Pesquisa (Auto)biografica, [S.
L], v. 1, n. 1, p. 133-147, 2016. Disponivel em: https://
www.revistas.uneb.br/index.php/rbpab/article/
view/2526. Acesso em: 07 dez. 2023.

DELORY-MOMBERGER, C. (ed.). Vocabulaire des His-
toires de Vie et de la recherche biographique. Tou-
louse: Erés, 2019.

DELORY-MOMBERGER, C.; KONDRATIUK, C. A Narrati-
va como Experiéncia e como Saber. Revista Interna-
cional Educon, Sao Cristovao, v. 2, n. 3, p. 1-3, 2021.
Disponivel em: https://grupoeducon.com/revista/
index.php/revista/article/view/1738. Acesso em: 07
dez. 2023.

DELORY-MOMBERGER, C. Le pouvoir formatif et per-
formatif du récit dans la recherche biographique
en éducation: entretien avec Christine Delo-
ry-Momberger, réalisé par Valérie Melin. Debates
em Educagao, Maceio, v. 14, n. 35, p. 17-29, 2022. Di-
sponivel em: https://www.seer.ufal.br/index.php/
debateseducacao/article/view/14043. Acesso em:
07 dez. 2023.

DOMINICE, P. L histoire de vie comme processus de

Rosemeire Reis

formation. Paris: Harmattan, 2000.

FEIXA, C. De jovenes, bandas y tribos: antropologia
de la juventud. Barcelona: Editorial Ariel, S. A., 1999.

FEIXA, C. La imaginacion autobiografica: las histo-
rias de vida como herramienta de investigacion.
Barcelona: Gedisa, 2018b.

FERRAROTTI, F. Sobre a autonomia do método bi-
ografico. In: NOVOA, A.; FINGER, M. (org.). 0 método
(auto)biografico e a formagao. Natal: Ed. UFRN; Sao
Paulo, Paulus, 2010. p. 17-34.

FERRAROTTI, F. Historia e historias de vida. O mét-
odo biografico nas ciéncias sociais. Natal: EDUFRN
2014.

JOSSO, M-C. Caminhar para si. Porto Alegre: EdiPU-
CRS, 2010.

JOSSO, M-C. Experiéncias de vida e formacao. Sao
Paulo: Cortez, 2004.

JOVCHELOVITCH, S.; BAUER, M. Entrevista narrativa.
In: GASKEL, George; BAUER, Martin (Ed.). Pesquisa
qualitativa com texto, imagem e som. Um manual
pratico. Petropolis, R): Vozes, 2008. p. 90-113.

MARGULIS, M.; URRESTI, M. “La juventud es mas que
una palabra”. In: MARGULIS, M. (org.). La juventud es
Mas Que una Palabra. Buenos Aires: Biblos, 2008. p.
13-30.

NOVOA, A.; FINGER, M. (org.). 0 método (auto)biogra-
fico e a formagao. Natal: Ed. UFRN; Sao Paulo: Pau-
lus, 2010.

OLIVEIRA, V. H. N. et al. Culturas juvenis e temas
sensiveis ao contemporaneo: uma entrevista com
Carles Feixa Pampols. Educar em Revista, Curitiba, v.
34, n. 70, p. 311-325, 2018. Disponivel em: http://edu-
ca.fcc.org.br/pdf/er/v34n70/0104-4060-er-34-70-311.
pdf. Acesso em: 07 dez. 2023.

OLIVEIRA, L. S de; REIS, R. Relatos de vida nas pesqui-
sas de Machado Pais e de Carles

Feixa: contribuicdes para os estudos com as ju-
ventudes. X Semana Internacional de Pedagogia.
Centro de Educacao, Maceio, Alagoas, p. 1-12, 2022.
Disponivel em: https://doity.com.br/anais/ix-sem-

Revista Brasileira de Pesquisa (Auto)Biografica, Salvador, 2024, v. 09, n. 24, p. 01-21, e1161 |

19


https://www.scielo.br/j/es/a/RTJFy53z5LHTJjFSzq5rCPH/?format=pdf&lang=pt
http://educa.fcc.org.br/pdf/rbedu/n24/n24a04.pdf
http://educa.fcc.org.br/pdf/rbedu/n24/n24a04.pdf
http://educa.fcc.org.br/pdf/er/v34n70/0104-4060-er-34-70-311.pdf
http://educa.fcc.org.br/pdf/er/v34n70/0104-4060-er-34-70-311.pdf
http://educa.fcc.org.br/pdf/er/v34n70/0104-4060-er-34-70-311.pdf
https://doity.com.br/anais/ix-semana-internacional-de-pedagogia/trabalho/265008

20

Self-narratives in (auto) biographical research with youth

ana-internacional-de-pedagogia/trabalho/265008.
Acesso em: 01 dez. 2023.

PAIS, J.M. Culturas juvenis. Imprensa Nacional Casa
da Moeda, Analise Social, 2.ed. Lisboa, 2003.

PAIS, J. M. Ganchos, Tachos e Biscates: jovens, tra-
balho e futuro. Porto: Ambar, 2001.

PAIS, J. M.; LACERDA, M. P. C. de; OLIVEIRA, V. H. N. Ju-
ventudes contemporaneas, cotidiano e inquietagoes
de pesquisadores em Educagao — uma entrevista
com José Machado Pais. Educar em Revista, Curitiba,
n. 64, p. 301-313, 2017. Disponivel em: http://educa.
fcc.org.br/pdf/er/n64/0104-4060-er-64-00301.pdf.
Acesso em: 05 dez. 2023.

PAIS, J. M. Travesias e intersecciones metodologi-
cas: jovenes y vida cotidiana. Entrevistado: M. Ger-
man. [S. n.], Manizales, v. 17, n. 1, p. 405-418, 2019.
Disponivel em: https://revistaumanizales.cinde.org.
co/Archivos/Cuarta_seccion/Travesias_e_intersec-
ciones_Jose_Machado_Pais.pdf. Acesso em: 06 dez.
2023.

PINEAU, G. Emergéncia de um paradigma antropo-
formador de pesquisa-acao-formacao transdisci-
plinar. Saide e Sociedade (volumen.14, n.13), set.,
dez., 2005, p.102-110. Disponivel em: https://www.
redalyc.org/pdf/4062/406263734006.pdf. Acesso em:
04 dez. 2023.

PASSEGGI, M. C. Narrativas da experiéncia na pesqui-
sa-formacao: do sujeito epistémico ao sujeito bi-
ografico. Roteiro, Joagaba, v. 41, n. 1, p. 67-86, 2016.
Disponivel em: http://educa.fcc.org.br/pdf/roteiro/
v41n1/2177-6059-roteiro-41-1-00067.pdf. Acesso em:
01 dez. 2023.

PASSEGGI, M. C. Reflexividade narrativa e poder au-
to(trans)formador. Praxis Educacional, Vitoria da
Conquista, v. 17, p. 1-21, 2021. Disponivel em: http://
educa.fcc.org.br/pdf/apraxis/v17n44/2178-2679-
apraxis-17-44-93.pdf. Acesso em: 02 dez. 2023.

PASSEGGI, M. C. Reflexividad narrativa: ‘vida, experi-
encia vivida y ciencia’. Margenes, Belo Horizonte, v.
1, p. 91-109, 2020. Disponivel em: Acesso em:

REIS, R.; ALVES, C. A. Pesquisa biografica em edu-
cacao e juventude: entrevista com Christine Delo-

ry-Momberger e Valérie Melin. Dossié: “Educagao e
juventudes: contribuicoes da pesquisa biografica
na sociedade contemporanea”. Debates em Edu-
cacao, Maceio, v. 10, n. 20, p. 1-19, 2018. Disponivel
em: https://doi.org/10.22481/praxisedu.v17i44.8018.
Acesso em: 02 dez. 2023.

REIS, R. Dialogos entre Questoes de Pesquisa que
Orientam a Teoria da Relacao com o Saber de Ber-
nard Charlot e a Pesquisa Biografica em Educacao
de Christine Delory-Momberger. Revista Interna-
cional Educon, Sao Cristovao, v. 2, n. 3, p. 1-18, 2021.
Disponivel em: https://grupoeducon.com/revista/
index.php/revista/article/view/1733. Acesso em: 03
dez. 2023.

REIS, R. Estudos com jovens estudantes e pesquisa
biografica. In: PASSEGGI, M. C. et al. Infancias, juven-
tudes, universos (auto)biograficos e narrativas. Cu-
ritiba: CRV, 2020. p. 81-94

REIS, R. Juventudes, vida universitaria e relagao com
o saber: contribui¢ées das narrativas de si. Deba-
tes em Educagao, Maceio, v. 14, n. 35, p. 30-57, 2022.
Disponivel em: https://www.seer.ufal.br/index.php/
debateseducacao/article/view/13774. Acesso em: 05
dez. 2023.

REIS, R. Pesquisa Biografica e heterobiografizacao:
fonte de aprendizagens para o/a pesquisador/a.
Revista Portuguesa de Educacao, Braga, v. 33, n. 2, p.
295-309, 2020. Disponivel em: https://revistas.rcaap.
pt/rpe/article/view/19748. Acesso em: 06 dez. 2024.

REIS, R. Automedialidade e ressonancia para a for-
macao de si de jovens na universidade: atelié com
blogs reflexivos. Revista Brasileira de Pesquisa
(Auto)biografica, [S. L], v. 8, n. 23, p. 1-19, 2023. Di-
sponivel em: https://itacarezinho.uneb.br/index.
php/rbpab/article/view/17260. Acesso em: 07 dez.
2023.

RICOEUR, P. Tempo e narrativa 1: a intriga e a narra-
tiva historica. Sao Paulo: Martins Fontes, 1983.

SCHUTZ, A. Fenomenologia e Relagbes sociais. Rio
de Janeiro: Zahar, 1979. (Organizacao e introducao
de Helmut R. Wagner).

SCHUTZE, F. Pesquisa biografica e entrevista narra-
tiva. In: WELLER, Wivian; PFAFF, Nicole. Metodolo-

| Revista Brasileira de Pesquisa (Auto)Biografica, Salvador, 2024, v. 09, n. 24, p. 01-21, €1161


https://doity.com.br/anais/ix-semana-internacional-de-pedagogia/trabalho/265008
https://revistaumanizales.cinde.org.co/Archivos/Cuarta_seccion/Travesias_e_intersecciones_Jose_Machado_Pais.pdf
https://revistaumanizales.cinde.org.co/Archivos/Cuarta_seccion/Travesias_e_intersecciones_Jose_Machado_Pais.pdf
https://revistaumanizales.cinde.org.co/Archivos/Cuarta_seccion/Travesias_e_intersecciones_Jose_Machado_Pais.pdf
http://educa.fcc.org.br/pdf/apraxis/v17n44/2178-2679-apraxis-17-44-93.pdf
http://educa.fcc.org.br/pdf/apraxis/v17n44/2178-2679-apraxis-17-44-93.pdf
http://educa.fcc.org.br/pdf/apraxis/v17n44/2178-2679-apraxis-17-44-93.pdf
https://doi.org/10.22481/praxisedu.v17i44.8018
https://grupoeducon.com/revista/index.php/revista/article/view/1733
https://grupoeducon.com/revista/index.php/revista/article/view/1733

gias da pesquisa qualitativa em educacao. 2. ed.
Petropolis, R): Vozes, 2011. p. 210-222.

SOUZA, E. C. Campos vy territorios de la indagacion
(auto)biografica en Brasil: redes de investigacion y
educacion rural. Revista Mexicana de Investigacion
Educativa, Ciudad de México, v. 62, p. 787-808, 2014.
Disponivel em: https://www.redalyc.org/articulo.
0a?id=14031461007. Acesso em: 07 dez. 2023.

SOUZA, E. C. de. O conhecimento de si: estagio e
narrativa de formacao e professores. Rio de Janeiro:
DP&amp; Salvador: Ed. UNEB, 2006.

SOUZA, E. C.; MEIRELES, M. M. Olhar, escutar e sentir:
modos de pesquisar-narrar em educacdo. Revista

Rosemeire Reis

Educacao e Cultura Contemporanea, Rio de Janeiro,
v. 15, n. 39, p. 282-303, 2018. Disponivel em: https://
periodicos2.uesb.br/index.php/praxis/article/
view/8018. Acesso em: 03 dez. 2023.

TINTO, V. Through the Eyes of Students. Journal of
College Student Retention: Research, Theory & Prac-
tice, Amityville, p. 1-16, 2017. Disponivel em: https://
journals.sagepub.com/doi/10.1177/1521025115621917.
Acesso em: 08 dez. 2023.

Received on: 12/15/2023
Revised on: 04/30/2024
Approved on: 07/052024
Published on: 21/052024

Rosemeire Reis is a Research Fellow for the National Council of Science and Technology (CNPq). PhD in Education at the
Faculty of Education of the Sao Paulo University (USP). Doctoral internship in France at the Sorbonne Paris Nord Univer-
sity - (CAPES-COFECUB). Professor at the Federal University of Alagoas. She coordinates the research group “Youth Cul-
tures and Formation” (GPEJUV-UFAL); integrates the International Relationship Network with SAber (RIRSA); the GIS - Le
Sujet dans la Cité and the Laboratoire EXPERICE - Campus Condorcet - Université Sorbonne Paris Nord (https://experice.
univ-paris13.fr/profil/rosemeire.reis/). E-mail: reisroseufal@gmail.com

Revista Brasileira de Pesquisa (Auto)Biografica, Salvador, 2024, v. 09, n. 24, p. 01-21, e1161 |

21


https://www.redalyc.org/articulo.oa?id=14031461007
https://www.redalyc.org/articulo.oa?id=14031461007
https://experice.univ-paris13.fr/profil/rosemeire.reis/
https://experice.univ-paris13.fr/profil/rosemeire.reis/
mailto:reisroseufal@gmail.com

