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ABSTRACT: 

This article is based on a Course Completion Work titled “Senses and meanings attributed to 

schooling by women students of Youth and Adult Education (EJA) classes in the city of Palmas 

de Monte Alto/Bahia” and aims to analyze the senses and meanings attributed to schooling by 

women who are EJA students. The methodology was based on a qualitative research approach 

using documentary analysis and semi-structured interviews with those women. The perspective 

of Bardin (1977) on content analysis was the basis to process the data. The research field was 

a public school located in the city of Palmas de Monte Alto, in the state of Bahia. The research 

is based on theorists who discuss gender issues and schooling within the scope of Youth and 

Adult Education. The research results indicate that women involved in Youth and Adult 

Education recognize the importance of schooling in their lives and prove that they face many 

obstacles in completing their studies. For these women, schooling is characterized as a life 

project, since it can offer better living conditions, such as the possibility of insertion into the 

job market and the opportunity to be a university student. 

Keywords: senses and meanings; women; youth and adult education; schooling. 

 

RESUMO:  

Este texto é um recorte do Trabalho de Conclusão de Curso “Sentidos e significados atribuídos 

à escolarização pelas mulheres inseridas em turmas da Educação de Jovens e Adultos (EJA) no 

Município de Palmas de Monte Alto/Bahia”, e que tem por objetivo analisar os sentidos e 

significados atribuídos à escolarização pelas mulheres inseridas na EJA. A metodologia pautou-

se na abordagem de pesquisa qualitativa, com uso de análise documental, e nas entrevistas 

semiestruturadas com mulheres inseridas nessa modalidade de ensino. Para o tratamento dos 

dados, baseou-se na análise de conteúdo segundo a perspectiva de Bardin (1977). O campo da 

pesquisa corresponde a uma escola da rede pública que atende sujeitos da EJA, localizada em 

Palmas de Monte Alto/BA. A pesquisa embasa-se em teóricos que dialogam com as questões 
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de gênero e com a escolarização no âmbito da Educação de Jovens e Adultos. Os resultados da 

pesquisa apontam que as mulheres matriculadas na EJA reconhecem a importância da 

escolarização em suas vidas e evidenciam que elas enfrentam muitos obstáculos para 

permanecerem na escola. A escolarização, para essas mulheres, caracteriza como um projeto 

de vida, uma vez que ele proporciona a elas melhores condições de vida, bem como a inserção 

no mercado de trabalho e na universidade.   

Palavras-chave: sentidos e significados; mulheres; educação de jovens e adultos; 

escolarização. 

 

RESUMEN: 

Este texto es un recorte del Trabajo de Conclusión de Curso "Sentidos y significados atribuidos 

a la escolarización por las mujeres insertadas en clases de Educación de Jóvenes y Adultos 

(EJA) en el Municipio de Palmas de Monte Alto/Bahia", y que tiene por objetivo analizar los 

sentidos y significados atribuidos a la escolarización por las mujeres insertas en la EJA. La 

metodología se basó en el abordaje de investigación cualitativa, con uso de análisis documental, 

y en las entrevistas semiestructuradas con mujeres insertas en esa modalidad de enseñanza. Para 

el tratamiento de los datos, se centró en el análisis de contenido según la perspectiva de Bardin 

(1977). El campo de la investigación corresponde a una escuela de la red pública que atiende 

sujetos de la EJA, ubicada en Palmas de Monte Alto/BA. La investigación se basa en teóricos 

que dialogan con las cuestiones de género y con la escolarización en el ámbito de la Educación 

de Jóvenes y Adultos. Los resultados de la investigación señalan que las mujeres matriculadas 

en EJA reconocen la importancia de la escolarización en sus vidas y evidencian que ellas 

enfrentan muchos obstáculos para permanecer en la escuela. La escolarización, para esas 

mujeres, se caracteriza como un proyecto de vida, ya que les proporciona mejores condiciones 

de vida, así como la inserción en el mercado de trabajo y en la universidad.   

Palabras clave: sentidos y significados; mujeres; educación de jóvenes y adultos; 

escolarización. 

 

1 TO START THE CONVERSATION 

 

This text is an excerpt from the final course project, "Meanings and Significance 

Attributed to Schooling by Women Enrolled in Adult Education Classes in the Municipality of 

Palmas de Monte Alto, Bahia," in which we analyze the meanings and significance that women 

enrolled in EJA classes attribute to schooling. To this end, we describe the meanings and 

significance of schooling for the surveyed women and analyze how schooling is reflected in 

their life trajectories and projects. 

Education for Young Adults (EJA) is a type of education whose rights are guaranteed 

in Article 37 of the Law on Guidelines and Bases for National Education (Lei de Diretrizes e 

Bases da Educação Nacional - LDBEN), Law No. 9,394/1996, and in Article 208 of the Federal 

Constitution (FC) of 1988. EJA is also a means for people who did not have access to or 

continuity of education in primary and secondary school at the appropriate age1  and constitutes 

an instrument for education and lifelong learning. 

                                                           
1 Term used in legislation (Article 37 of Law No. 9394/1996). 
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Rosemberg, Pinto, and Negrão (1982) discussed women in school and highlighted the 

significant advancement in women's education in Brazil 40 years ago. However, according to 

these authors, little was known about the effects of this schooling or how women applied it to 

their lives (Eiterer, Dias, & Coura, 2014). 

According to the 2019 National Household Sample Survey (Pesquisa Nacional por 

Amostra de Domicílios - PNAD) conducted by the Brazilian Institute of Geography and 

Statistics (Instituto Brasileiro de Geografia e Estatística - IBGE), the difference in years of 

schooling between men and women increased. In fact, women are trending toward higher levels 

of education than men, achieving an average higher level of education. The average number of 

years of schooling for people aged 25 and over increased from 8.9 in 2016 to 9.4 in 2019. For 

women, the average was 9.6 years, while for men it was 9.2 years. The data shows that 

differences exist among white, black, and brown people. White women averaged 10.3 years of 

schooling, while black and brown women averaged 8.4 years, a difference of almost two years 

that has remained unchanged since 2016. 

In our view, evidence showing that little is known about the meaning and significance 

of schooling in these women's daily lives remains relevant in the current context. This evidence 

is the main rationale for our research proposal. To work with young people and adults, 

especially those enrolled in EJA, we must understand the individuals' reality, experiences, 

desires, dreams, frustrations, and expectations regarding education. In particular, we must 

understand the motivations that lead them to return to school (Silva, 2014, pp. 9–10). In this 

sense, this study sought to hear from women enrolled in EJA. To this end, we adopted a 

qualitative research methodology. Like Minayo (1993), we understand that this type of research 

answers specific questions and allows us to understand the values and attitudes of the subjects, 

which would be lost with other types of research. To this end, we conducted documentary 

analyses and semi-structured interviews with women enrolled in EJA because these techniques 

enable researchers to work with real data and allow informants to freely address the proposed 

topic. Thus, we assessed that the women selected for the study had experiences with schooling 

throughout their lives. 

The discussion in this text begins with initial reflections on women's schooling and 

emphasizes that EJA is a legally guaranteed form of education. Next, we present the study's 

methodology and a discussion that provides a historical context for EJA from national to local 

perspectives. Then, we present narratives from women in EJA about their schooling 

experiences. Lastly, we present the study's inconclusive considerations. 
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2 METHODOLOGICAL APPROACH: where we stand 

 

According to Minayo (2009, p. 14), "The methodology simultaneously includes the 

theory of the approach (the method), the instruments for operationalizing knowledge (the 

techniques), and the creativity of the researcher (their experience, personal capacity, and 

sensitivity)." This study's methodological approach was based on qualitative research. Semi-

structured interviews and document analysis were used to collect data from the research 

subjects, who discussed the proposed topic. According to Bogdan and Biklen (1999, p. 134), 

interviews can be used in two ways in qualitative investigations. They can be the main way to 

collect data or be used with participant observation, document analysis, and other techniques." 

In this study, four women, aged 17 to 64, who spontaneously agreed to participate were 

interviewed. The interviews took place in the participants' homes, allowing more time to discuss 

their experiences with the study and their reasons for returning to school. 

In addition to interviews, we employed documentary analysis, which involves 

representing the content of a document. According to Bardin (1977, p. 46), "The objective of 

documentary analysis is to provide a condensed representation of information for consultation 

and storage." The documents analyzed were the individual files of students enrolled in EJA at 

the surveyed school. 

The research site is a school located in the municipality of Palmas de Monte Alto, Bahia, 

Brazil. The municipality offers grades ranging from early childhood education to high school, 

the latter of which is the responsibility of the state government. The following types of 

education are offered: Youth and Adult Education, Rural Education, Quilombola Education, 

and Special Education. At the time of the study, 731 students were enrolled in early childhood 

education, 2,692 in elementary school, 648 in high school, and 412 in EJA. Students in Youth 

and Adult Education—Elementary and Secondary—are served by municipal and state networks 

in the evening. These programs are for students from rural and urban areas, with a total of 361 

enrollments in elementary education and 51 in secondary education. 

The research field is a municipal public school located within the municipality's urban 

area. The school operates full-time and serves elementary school students (1st to 5th grade) 

from rural and urban areas, as well as two EJA classes (early elementary level). 

The class2  surveyed consists of 27 EJA students, aged 17 to 64. Of the 27 enrolled 

students, only 15 regularly attended classes. Eight of these students are women who wish to 

                                                           
2 Among the two EJA classes at the school, we chose the class with the longest period of schooling. 
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complete their studies, improve their lives, and find employment. Most of the enrolled women 

are adults or elderly, unemployed, and of color. They are studying Level III of the fourth and 

fifth years of Youth and Adult Education. 

The four interview participants were women between the ages of 17 and 64 who had 

children. They were married, widowed, and single. These women returned to school to 

complete their education for various reasons. The study also sought to identify the age, racial, 

educational, and professional profiles of women enrolled in EJA programs in Palmas de Monte 

Alto, a municipality that offers these programs. 

Content analysis (Bardin, 1977) was used to develop and treat the data. This method 

comprises the following phases: pre-analysis, experimentation with the material, treatment of 

the results, inference, and interpretation. 

Many of the women surveyed expressed an interest in learning to read and write 

conventionally when the data collected through interviews and document analysis (student 

files) was analyzed. Specifically, the surveyed women seek to learn to read and write because 

they understand that, by doing so, they will no longer be dependent on others. While these 

women bring a range of experiences and knowledge with them outside of school, as Freire 

(1989, p. 5) explains, "Reading the world precedes reading the word." In this sense, support 

experienced in reality is the basis for constructing knowledge. 

 

3 YOUTH AND ADULT EDUCATION: from national to local 

 

Adult and youth education began in Brazil alongside common elementary education. 

According to Paiva (1983, p. 165), the Jesuits also sought to reach their parents through teaching 

children, and in addition, they attempted direct catechesis of adult indigenous people, using 

literacy and the transmission of the Portuguese language as instruments of Christianization and 

acculturation of the natives (Paiva, 1983, p. 165). 

According to Rios (2011), EJA should be understood as an official form of education 

supported by the 1988 Federal Constitution, art. 205 and the Law of Guidelines and Bases for 

National Education (LDBEN), Law No. 9,394/1996, Art. 4. This law aims to extend the right 

to elementary education to citizens of all ages who have exceeded the age of regular schooling. 

It is important to note that this type of education did not gain recognition until after 

World War I, when the movement in favor of popular education began to encompass EJA. Thus, 

EJA movements only began to emerge in the country after the Revolution of 1930. According 

to Reis (2009 ; 2023), Youth and Adult Education has been characterized as a dense field of 
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practices and reflections, both in the past and in the present. The author also points out that the 

historical and sociological foundations of Youth and Adult Education in Brazil are based on the 

work of several recognized national authors, including Paiva (1983), Beisiegel (1974), Haddad 

(1997), Haddad and Di Pierro (2000), Di Pierro (2005), Galvão and Soares (2006), Fávero 

(2006), and Oliveira and Paiva (2004), among others. According to Haddad and Di Pierro 

(2000, cited in Reis, 2009, p. 118), "Basic EJA began to define its place in the history of 

education in Brazil in the 1930s, when a public elementary education system finally began to 

consolidate in the country." 

These authors also state that "at the end of the 1940s, the first national public policies 

for EJA were implemented, spreading literacy campaigns throughout Brazil" (Haddad & Di 

Pierro, 2000, as cited in Reis, 2009, p. 118). 

It is worth noting that youth and EJA gained prominence in Brazil through the efforts 

of social movements focused on education policies. Since the 1960s, literacy and education 

have inspired major programs, including those of the federal government. According to Rios 

(2011), issues related to youth and EJA have been discussed internationally. This is not an issue 

exclusive to Latin America. At the First International Conference on Youth and Adult 

Education in Denmark (1949), education in this segment was conceived as a kind of moral 

education. For this author, EJA is a continuation of formal education and basic education aimed 

at a specific community, as in the case of PRONERA3 , which was established in Brazil after 

the agrarian reform. 

During the Vargas period, the 1930 Revolution was a milestone in reformulating the 

role of the state in Brazil, and EJA only became a national policy issue at the end of the 1940s. 

According to Haddad and Di Pierro (2000, p. 111), the Adult Education Service was established 

in 1947 as a special service of the National Department of Education of the Ministry of 

Education and Health to reorient and coordinate the annual plans for supplementary education 

for illiterate adolescents and adults. 

 
The Third International Conference on Adult Education was held in 1972, when EJA 

began to be considered an alternative to basic education (formal schooling). The 

Fourth International Conference on Adult Education, held in Paris in 1985, was 

characterized by a plurality of concepts. Topics discussed included adult literacy, 

post-literacy, family education, women's education, and technical education. Thus, 

the Paris conference expanded the scope of EJA. Later, the World Conference on 

Education for All, held in Jomtien, Thailand, in 1990, confirmed that youth and adult 

                                                           
3 National Program for Education in Agrarian Reform, which emerged in the late 1990s as a government response 

to pressure from various social actors who mobilized for the institutionalization and expansion of agrarian reform 

settlements. 
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literacy is the first stage of basic education. The conference confirmed that literacy is 

inseparable from post-literacy and basic learning needs (Rios, 2011, pp. 54–55). 

  

The Secretariat for Continuing Education, Literacy, and Diversity (Secretaria de 

Educação Continuada, Alfabetização e Diversidade - SECAD) was created in 2004 and later 

became SECADI when inclusive education was added to its agenda. SECADI contributes to 

the development of education systems that value differences and sociocultural diversity while 

promoting inclusive education, human rights, and socio-environmental sustainability. 

According to Taffarel and Carvalho (2019, p. 85), "SECADI did not spontaneously emerge 

from the will of government officials. Rather, it was the result of an intense struggle for agrarian 

reform and education." 

However, under the government of Jair Bolsonaro, Decree No. 9,465, dated January 2, 

2019, abolished SECADI. Taffarel and Carvalho (2019, p. 87) state that the impacts of this 

decree will be thoroughly analyzed. Thus, they highlight "[...] a setback in the field of 

educational rights and a measure that goes against the recognition of diversity, the promotion 

of equity, and the strengthening of inclusion in the educational process." 

Thus, we agree with the authors that the aforementioned government adopted measures 

detrimental to education during its four-year term.  These measures set back the right to 

education and prioritized political interests and profit. After being discontinued for four years 

(2019–2022), SECADI will return to the Ministry of Education in 2023 under the Lula 

administration to assist with projects that aim to unify and rebuild Brazil. 

According to the Bahia State Education Plan (PEE) (2006) and opinion 11/2000 of the 

National Education Council, Youth and Adult Education (EJA) is a modality of basic education. 

EJA is not a lesser, worse, or less important offering but a unique way of providing basic 

education. Thus, its provision is guaranteed in Article 4, Item VII, of the LDBEN. Furthermore, 

it is important to emphasize that EJA is guaranteed by law to all citizens who wish to enroll or 

continue their studies. In addition to guaranteeing workers the right to enroll in this type of 

education, it is essential to ensure they remain in school. 

Bahia has been the setting for many stories, but when it comes to education, despite 

notable advances, there are still sad chapters to be told. In addition to being a people who suffer 

cruelly from a scarcity of resources such as water and food due to lack of rain and even 

economic conditions, there is also a lack of access to education for children, young people, and 

adults, which has become a major problem faced by people in the Northeast and the sertão. In 

fact, the lack of access to education punishes countless young people, as they are deprived of 

the right to better working conditions and prospects that could change this situation and enable 
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them to enter the Youth and Adult Education system. However, the historical trajectory of EJA 

has stood out and demonstrated the importance of knowledge networks currently linked to 

socio-educational practices for local development, including in the Sertão Produtivo 

(Productive Hinterland) of Bahia. 

According to Scheibel and Lehenbauer (2006, p. 69), EJA “contributes to social equality 

in a society where the written code occupies a privileged place, where reading and writing are 

relevant assets, and lack of access to them [...] prevents the achievement of full citizenship.” 

However, even with rights guaranteed by law, there are still young people who cannot 

access education, either due to a lack of places in schools, schedules that are incompatible with 

their dual life of work and study, or even a lack of encouragement from family members who 

believe that it makes no sense to continue their studies. 

The Identidade – Sertão Produtivo territory, located in the northeastern region of the 

state of Bahia and comprising 20 municipalities4 , offered EJA at the time of the research. 

According to data from INEP (2022), there were a total of 102 EJA classes throughout the 

territory. These classes are attended by young people, adults, and seniors with different life 

experiences and backgrounds. 

Notably, these individuals differ not only in their experiences and age groups. They are 

also part of groups that distanced themselves from the school context at some point in their 

lives due to entering the workforce, dropping out, repeating grades, or other exclusionary 

factors. 

 The enrollment of EJA students in Sertão Produtivo da Bahia varies by gender and 

color/race. In 2022, 7,187 students were enrolled: 3,096 female and 4,091 male. Black women 

enrolled in EJA in municipalities associated with the Sertão Produtivo program account for 

over 60% of the total enrollment. However, of the 3,096 female students enrolled, only 214 

self-identified as Black. This raises the question: What is behind the low rate of self-

identification as Black among these women? 

According to Gomes (2012), black organizations have historically given special 

attention to education. "The black movement understands education as a right gradually won 

by those who fight for democracy and as another possibility for social advancement" (Gomes, 

2012, p. 735). The author also focuses on producing knowledge that values dialogue between 

                                                           
4 Brumado, Candiba, Caculé, Caetité, Contendas do Sincorá, Dom Basílio, Guanambi, Ibiassucê, Ituaçu, Iuiu, 

Lagoa Real, Livramento de Nossa Senhora, Malhada de Pedras, Palmas de Monte Alto, Pindaí, Rio do Antônio, 

Sebastião Laranjeiras, Tanque Novo, Tanhaçu e Urandi. 
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different social groups and their cultures. From this perspective, the Black movement defends 

equal rights and fights discrimination against Black people in this country. 

The data also highlight the diversity of the EJA student body in the Sertão Produtivo 

region of Bahia. Over 30 years ago, Paiva (1983) drew attention to diversity in EJA programs. 

 
They are men and women, employed and unemployed workers, and job seekers; 

children, fathers, and mothers; and urban, suburban, and rural residents. They are 

socially and culturally marginalized in socioeconomic and educational spheres. They 

are deprived of access to literacy, cultural goods, and social goods. This compromises 

their active participation in the world of work, politics, and culture. They live in urban, 

industrialized, bureaucratic, and schooled environments and generally work in 

unskilled occupations. Therefore, they carry with them a history of social exclusion. 

They are also excluded from the education system and often have longer periods of 

schooling due to repeated failures and interruptions in their education. Many never 

attended school or left school early due to entering the labor market early or a lack of 

schools (Paiva, 1983, p. 19). 

 

This proves that EJA participants have culture, knowledge, and life experiences that 

must be considered in the classroom to enable knowledge construction. In this model, educators 

adopt the role of stimulators, encouragers, and facilitators of these individuals' learning. 

According to Arroyo (2008, p. 229), "EJA is aimed at rural communities, peasants 

excluded from the land, and marginalized urban communities excluded from urban spaces and 

assets." This author also states that "the rich experiences of EJA, which continue to address 

these issues today, deserve respect, legitimacy, and acceptance as a public means of ensuring 

the right to education for the excluded" (Arroyo, 2008, p. 230). Therefore, effective public 

policies that include EJA are necessary to guarantee these individuals access to dignified 

schooling. 

Considering the EJA scenario in Palmas de Monte Alto, Bahia, the Municipal Education 

Plan (PME, 2015) guarantees this type of education from elementary to high school for 

individuals aged 15 and over who could not complete their studies. 

Elementary education in the EJA modality has classes in rural and urban areas. At the 

time of the survey, there were 24 classes: two in the city and 22 in rural areas. A significant 

number of students are enrolled in rural areas: 272, according to data provided by the 

administrative office of the school in a June 2022 survey. 

According to the data collected from the surveyed school, the final years of elementary 

school offer two EJA classes in the evening. The students in this program are working adults 

who cannot study during the day. Most of the 92 enrolled students are men (54) and women 

(38) between the ages of 17 and 64. 
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The state government offers high school with two evening classes for students aged 22 

to 35. There are a total of 57 students, 27 of whom are women and 30 of whom are men, 

distributed across the two classes. Axis VI, known as EJA I, has students enrolled in the first 

and second years, while Axis VII, known as EJA II, serves students in the third year of 

secondary education5 . 

The Municipal Education Plan (PME) (2015-2025) and Law No. 614 of June 23, 2015, 

ensure the right to education for young people and adults. These laws guarantee enrollment for 

the population over 15 years of age in elementary and high school and aim to increase the 

literacy rate of this population. Consequently, the goals and strategies of the Municipal Plan 

ensure the inclusion of EJA in goals 8, 9, and 10 of the Municipal Education Plan. 

 
Goal 8: Increase the average level of education of the population over 15 years of age 

by analyzing different segments of society to reduce or overcome educational 

inequality in Monte Alto. 

Goal 9: Increase the literacy rate of the population aged 15 years or older to 93.5% 

by 2020. By the end of this PME, the goal is to achieve a literacy rate above 97% and 

reduce the functional illiteracy rate by 50%. 

Goal 10: Offer at least 25% of enrollments in youth and EJA in an integrated form 

with elementary and secondary education. (Palmas de Monte Alto, 2015, pp. 17–21). 

 

The municipality's schools provide elementary education, with learning levels I, II, III, 

IV, and V. According to Rios (2011, p. 51), “this type of education serves a population that is 

mostly made up of people who have failed in school, including many adolescents and young 

people who have recently been excluded from the regular system.” 

In the same vein, the Bahia Reference Curriculum Document (Documento Curricular 

Referencial da Bahia - DCRB) for Youth and Adult Education emphasizes that: 

 
In an educational context, EJA students are individuals who have not previously 

attended school, have been unable to complete basic education, or have dropped out 

due to the need to work or experiences of exclusion based on race, ethnicity, gender, 

generational issues, or oppression. (DCRB, p. 56, 2020). 

 

We agree with Vilas Boas and Silva (2017, pp. 31–32) that this phenomenon is not 

limited to schooling. Rather, it recognizes education as a fundamental human right that fosters 

the development of autonomous, critical, and active young people and adults in the face of their 

reality. 

                                                           
5 Nomenclature provided in the Bahia Reference Curriculum Document (High School Level). 
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Vilas Boas and Silva (2017, p. 31) state that "building quality education for these 

individuals in Brazil means overcoming the challenges that have historically marginalized and 

excluded them by denying them rights and symbolic and material goods." 

Soares, Novais, and Pereira (2014, p. 60) state that in Palmas de Monte Alto, "there are 

no goals compatible with the State's duty or the right of citizenship. There is also an inadequate 

budget, insufficient space in schools, and a lack of integration with the political-pedagogical 

project. There is also no incorporation of educational spaces and environments that have already 

been achieved, such as libraries, computer rooms, and video rooms." 

It is worth noting that, although insufficient, the goals and strategies guarantee these 

students in rural and urban areas the right to free access to education at the elementary and 

secondary levels. 

 

4 NARRATIVES OF WOMEN ENROLLED IN ADULT EDUCATION ON 

SCHOOLING 

 

Adult and youth education is intended for people who were unable to continue their 

studies as children or adolescents or who had to stop to work and earn a living. The literature 

indicates that many people, especially women, had to give up their studies because they could 

not balance work and school. 

According to Carvalho (2021, p. 153), "For most young women enrolled in EJA, one of 

their life goals linked to schooling is preparing for the formal job market." Thus, these women 

face many challenges staying on track with their life plans, which include schooling. The author 

also states: 

 
[...] the discourse of young women enrolled in EJA programs about their experience 

with schooling shows that they face daily obstacles that make it difficult for them to 

stay in school (Carvalho, 2021, p. 160). 

 

Similar to Carvalho's (2021) study, the women participating in this research have similar 

profiles regarding EJA collectives, particularly regarding color, ethnicity, and education. 

However, they also have their own unique characteristics. Below, we summarize the profiles of 

the surveyed women: 

a) Masa - EJA student enrolled in Level III; 65 years old; widowed; mother of three; self-

identified as Black. She began attending school at age 15. 

b) Brasa - EJA student enrolled in Level III. She is 57 years old, married, and a mother of 

two children. She self-identifies as mixed race. She had never attended school before 

enrolling in the EJA program. 
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c) Feitosa - EJA student enrolled in Level II. She is 45 years old, married, and a mother 

of three children. She self-identifies as brown. She studied as a child, although she could 

not remember the year at the time of the survey. 

d) (d) Iris - EJA student enrolled in Level III. She is 17 years old, single, and a mother of 

one child. She self-identifies as brown. She attended regular school (elementary school), 

but due to frequent grade repetitions and her age, she was enrolled in EJA at the time of 

the survey. 

Carvalho (2021) points out that young women enrolled in EJA are not just any women. 

They are young, poor, predominantly Black individuals from the Northeast who face challenges 

remaining in school and have internalized a culture of suffering. Similarly, Santos (2022) 

emphasizes that ALE participants have unique characteristics. They are workers, the 

unemployed, housewives, young people, adults, and seniors who seek an opportunity to 

improve their lives through education. They see completing their studies as the only way to 

create other opportunities in life and in their careers. 

Considering the social realities of EJA participants in our country, racial and economic 

inequality emerge in the profile of women enrolled in this type of education in Palmas de Monte 

Alto, Bahia: primarily Black women and working mothers who interrupted their studies at some 

point in their lives. Thus, EJA presents specificities and problems that must be considered in 

the educational process of its participants. 

When asked about schooling, the surveyed women reported that younger women often 

drop out to help support their families financially, and returning to school is an opportunity to 

complete their studies. Additionally, these women want to be role models for their children and 

grandchildren. This can be seen in their statements about persevering in school, such as "We 

are nothing without an education" (Masa, interview, Sept. 2022). 

Similarly: 

 
I don't want my children and grandchildren to live the same life I live. Working all 

my life at home and in other people's homes, taking care of children and my husband. 

I want them to study... Without an education, you are nothing in this world. In the 

past, we didn't study because we couldn't; our parents wouldn't let us, especially us 

women (Brasa, interview, Sept. 2022). 

 

The inclusion of women in the Brazilian educational system is linked to a history of 

denying them this right and interrupting their various tasks. "For centuries, women were 

subjected to a patriarchal structure," a fact that "began to change in the 19th century when 

female education was associated with the modernization of society and family hygiene" 
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(Leoncy, 2013, p. 8). Thus, even in the 21st century, women still face many challenges in 

effectively participating in the educational system. From this perspective, schooling is 

important for the women surveyed because it allows them to enter the labor market and improve 

their living conditions. Schooling offers them an opportunity for a better life. "Since we can't 

read, we miss out on many things. We lose opportunities because we can't read. Reading is 

critical for our lives” (Masa, interview, Sept. 2022). Similarly, Brasa says, "Learning to read, 

getting an education, having a better future, taking competitive exams, and being able to go to 

high school and move forward" (Interview, Sept. 2022). Feitosa adds, "Having an education 

means having more job opportunities. Without an education, we can only work at home or on 

a farm. To get a better job, you have to go to school” (Interview, Sept. 2022). 

Leão (2006, p. 36) states that "school is an experience in which values, life projects, and 

expectations come into play" and adds that "young people’s motivation toward school depends 

on how they experience growing up amid social inequality and the meaning education acquires 

in their lives." 

For the study's participants, life plans that include schooling also involve other people, 

such as children and/or grandchildren. From this perspective, Iris says, "I want to study to have 

a better future and, above all, to give my son a better future. I really want to give him a better 

life than I had. If I finish, I want to go to college. I don’t know if I can” (Interview, May 2023). 

Thus, we observe various reasons and objectives for women returning to school. 

According to Rieger and Jesus (2011, p. 168), "Women seek more than ready-made content to 

be reproduced in school. As citizens, they want to feel active and participatory, and some dream 

of attending college." 

Thus, their reasons for returning to school are linked to changes in their living 

conditions. 

"I am in school to learn to read. I had the Bible, and the others would look up the number 

and open the chapter. Then, I would open the chapter and pretend I was reading. I was 

embarrassed" (Masa, interview, Sept. 2022). For Brasa, schooling goes beyond learning to read 

and write because it helps with socialization and building relationships with others, which are 

important aspects of human development. "It's good to be in school. It's important to talk to 

other people. It takes our minds off things. There are many problems at home. At school, we 

learn not only to read and write but also to live well with others, which is important for our 

lives” (Brasa, interview, Sept. 2022). 

Ainda, sob essa perspectiva, sustenta Masa: 
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Like Brasa, Feitosa emphasizes the importance of school for other aspects of life beyond 

the curriculum. "Studying is good because you gain knowledge that not everyone is willing to 

share with you on the street. School is also a place to make friends. We learn a lot from other 

people’s experiences” (Interview, Sept. 2022). 

When asked about their plans to continue their education and their expectations after 

graduation, the participants mentioned some short-term and long-term projects for their lives. 

From this perspective, Masa adds: 

 
I definitely intend to. I also want to take a course and go to college. Didn't you see the 

story about that elderly woman who went to college and graduated, a dream come 

true? I want to at least finish high school, but I dream of going to college like that 

elderly woman who made it. I can do it too. (Interview, September 2022). 

 

As previously mentioned, most of the interviewees' life plans related to schooling 

include their children and grandchildren. "I intend to continue studying, pass the exam, and 

encourage my children and grandchildren" (Brasa, interview, Sept. 2022). "I intend to continue 

studying to find a job. I really want a steady job. I will not lose hope; I refuse to give up" 

(Feitosa, interview, September 2022). "I want to continue my studies to give my son a better 

future" (Íris, interview, May 2023). 

According to Carvalho (2021), the life plans of women enrolled in EJA 

 
Their experiences are related to the socioeconomic and cultural context in which they 

live. Thus, although their plans for the future are based on the group and social 

context, each individual's personal trajectory and experiences give rise to unique 

dynamics (Carvalho, 2021, p. 147). 

 

This underscores the importance of schools considering the unique characteristics and 

realities of adult learners when developing their curricula (Reis, 2009 ; 2023). By adopting this 

approach, schools can offer female adult learners an opportunity for emancipation. However, 

women who participate in EJA are often people who bring deeply rooted beliefs and values 

with them, which prevent them from viewing school to subvert their daily lives of oppression 

and domination (Leoncy, 2013, p. 34). Traditional schools merely repeat society's patterns and 

are exclusionary in nature. 

Studies by Reis (2009; 2014 ; 2023) reaffirm the need to reflect on the organization of 

pedagogical work in schooling for young people and adults, as well as the formulation of EJA 

policies that incorporate individuals' life experiences with reading and writing. Similarly, 

Araújo (2014) reveals that women greatly value the educational process because completing 

their studies can lead to better job opportunities, increased self-esteem, and social recognition. 
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Furthermore, the research highlights the importance of school for women returning after 

many years away. For the women surveyed, returning to school occurred for several reasons. 

"Returning to school was significant to me because when I lost my husband, I was shaken, and 

school distracted me" (Masa, interview, September 2022). "I was eager to learn to read and 

write. I didn't know how before, but now I do" (Brasa, interview, Sept. 2022). "I need to be able 

to read the name of a medicine so that I can be independent and not have to ask others to read 

it for me because some people are unwilling to help" (Feitosa, interview, September 2022). "To 

be someone in life, have a better job, and give my son a better life" (Iris, interview, May 2023). 

All interviewees aspire to continue their studies and foster better living conditions for 

themselves and their families. Thus, entering the labor market is one of these women's main 

goals related to schooling. 

Returning to school "marks a decisive milestone in reestablishing their ties to school 

knowledge, freeing them from the stigma of illiteracy and feelings of inferiority" (Oliveira, 

1996, p. 37). For the interviewees, the reasons for returning to school are linked to work, life, 

and family. "Completing my studies to get a better job," "being someone in life," and "setting 

an example for my children and/or grandchildren." Additionally, the relationship between 

"having better living conditions" and obtaining a better job was a common theme in the 

women's discourse. 

The participants' voices in this study clearly reveal the difficulties they faced that 

resulted in interruptions to their schooling, as well as their dreams of completing their studies, 

improving their living conditions, and entering the labor market. 

 

5 (IN)CONCLUSIVE CONSIDERATIONS 

 

Therefore, when describing the meaning and significance of schooling for women 

enrolled in EJA and analyzing how schooling is embedded in these women's life trajectories, 

we consider the research to be incomplete and inconclusive given the contexts and specificities 

of EJA participants, especially women. 

 It is important to note that the results of this study revealed that women seek 

improvements in their lives, decent jobs, and greater investment in education. They also 

advocate for public policies that address the unique needs of EJA learners, particularly rural 

women. 
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Furthermore, women enrolled in EJA often face daily obstacles that hinder their ability to 

remain in school. These challenges often prevent them from continuing their studies and 

interrupt their future plans related to schooling (Carvalho, 2021). 

Based on the results of the research, we noticed that women enrolled in EJA recognize 

the importance of education in their lives. They plan to finish high school, take a competitive 

exam, and enter college to get a better job. They also hope to set an example for their children 

and grandchildren by not giving up on their studies. 

However, the number of young people, adults, and seniors attending EJA is steadily 

declining. Many seek the school at the beginning of each school year, but few students remain 

until the end of the period. According to the women who participated in this study, many young 

people, adults, and seniors, especially women, dropped out of school as children or adolescents 

due to work obligations. Therefore, once they were able to return to school, they seized the 

opportunity to complete their studies because they recognized the importance of education in 

today's world. 

Clearly, we need more public policies that facilitate the enrollment and retention of EJA 

students. The provision of infrastructure and locations close to their homes are important factors 

in keeping them in school, particularly for women with children who have no one to leave them 

with. Additionally, broadening the discussion on the meaning and significance of schooling for 

women in EJA is imperative to develop innovative proposals that consider these women's 

specificities and particularities. 
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